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CHAPTER I 
INTRODUCTION , PURPOSES AND SCOPE 
I. INTRODUCTION 
The Smithsonian Inst itute in Washington , D . C. , has 
on di splay , among other things , a unique document li sting 
the rank of professions in the Amer ican New Worl d of 1607. 
The order of ranking is as follows : counc ilman , preacher , 
gent l eman , carpent er , blacksmith , sailor , bricklayer , 
mason , drummer , laborer , surgeon. 
This document is unique and pert inent for several 
reasons , the mo st significant to the di scussion at hand 
being that education , let alone educat ional administration , 
is not even ment ione d .  We have come a long way sinc e  then. 
America has bec ome a large powerful , influent ial nat ion. 
Many give credit for this , at least in part , to  our 
e ducational syst em; few woul d argue otherwise . The 
administrators of our public schools have had much to do 
wi th the phenomenal success of our American heritage . 
They have helped contribut e abundanc e t o  our way of life . 
Viewing this early American document from our 
present- day point of view leaves the impression that it is 
hardly l ess than paradoxical . Yet , as we have witnessed 
so dramatically even within the past ten years , changes 
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do come about. The acknowledged experts in such matters 
claim the rate of change is ever on the increase. What 
all this holds for the future is rather staggering , if not 
frightening. It poses these questions for us: Have we 
in education kept up with changes in the past? Are we 
now keeping pace with the times? Will we be able to main­
tain ourselves in the future? Even if we could answer 
"yes" to all these questions, are we just keeping pace or 
are we leading , especially when the world is so in need of 
leadership? These are sobering questions . They beg 
further questions; they demand research--research in 
education , research in educational leadership. 
II. PURPOSES 
This paper will be a report of original research 
concerning educational leadership. The stated purposes of 
the investigation were (1 ) to determine the academic and 
professional backgrounds of the superintendent and their 
relative value to his present position , ( 2 )  to determine 
what the superintendents would recommend to be included in 
a course of study for prospective administrators, ( 3 )  to 
establish a value rating on a number of personal 
characteristics generally considered among the most 
important for administrators, and ( 4) to compare the status 
of the school administrator in the State of Washington with 
that of the nation as a whole. 
In order to meet these purposes , the following 
questions first need to be answered: 
1 .  What is the present professional status of 
superintendents in the State of Washington? 
a.  What are their ages? 
b .  What degrees are held? 
c .  Where was their undergraduate work done? 
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d .  What were their undergraduate major fields? 
e. Where was their graduate work done? 
f. What were their graduate fields of 
specialization? 
g .  How long ago was their last college work 
taken? 
h. How long have they been in administration? 
i .  How long have they been in their present 
position? 
j . How long have they held administrator' s 
credentials? 
2 .  What professional jobs have they held? 
a. Have they taught? 
( 1 ) On what level ( s ) ?  
( 2 )  How long at each level? 
b. Have they ever been hired primarily as a 
coach? 
( 1 )  What level ( s ) ?  
(2)  How long at each? 
c.  Have they held supervisory teacher 
positions? For how long? 
d.  Have they been a principal? 
(1) Which level( s ) ?  
(2)  How long at each? 
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e. Have they been an assistant superintendent? 
( 1 )  Which area ( s ) ?  
(2)  How long at each? 
f. Have they held an internship? 
( 1 )  For which position(s)?  
(2)  How long at each? 
3 .  What is the relative value of past professional 
positions these men have held as preparation 
for the superintendency? 
4 .  What do they consider their strongest field of 
preparation? 
5 .  What is the relative value o f  a number of 
areas of academic preparation to the job of 
superintendent? 
6 .  How well prepared do the superintendents feel 
in each of these areas of academic preparation? 
7. What general areas of preparation would they 
recommend for someone just entering the field 
of administration? 
III. SCOPE 
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This probl em was limited to a pol l of all 
superintendents in the State of Washington. It concerned 
academic preparation in their undergraduate and post 
graduate work as well as their in-service training . It 
al so included an investigation of their sequence of 
professional positions leading up to the superintendency. 
CHAPI'ER II 
JUSTIFICATION 
In order to further justify the study we need to 
look first to the beginnings of education in this country. 
The establi shment of the United States of America in 1776 
began a new and heretofore completely novel mode of 
existence. Philosophies o f  li fe were put into pract ice 
which before this time had been only speculative in nature , 
not because men lacked the desire to make them a way of 
life but because opportunities to pract ice them were not 
forthcoming on such a wide scale. Thriving on these 
ideals of freedom and equality, America grew and evolved 
into what it i s  to day. As we grew our society and 
institutions grew w1tb us , or rather , as they grew so 
America grew. 
Among these institutions was the school . In 
Massachusetts in the seventeenth century , a single small 
building occupied the children of the community a few 
short hours each day for the prime purpose o f  teaching the 
"ABC' s" in order to facilitate religious instruction.  
From this unobtrusive beginning the school systems of 
America have evolved int o o ne o f  the major contributing 
factors in our s ociety. They have grown at a prodigious 
rate and have as sumed a posi tion of primary importance 
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in the development of the most productive technology man 
has ever known. The scale and scope of the present-day 
school systems ,  with their huge and comprehensive 
metropolitan high schools, their networks of intricately 
woven curricula , their capital outlays of millions of 
dollars annually for new construction , and their corps of 
dedicated personnel--the instructors , administrators , and 
school board members--are the products of the philosophies 
upon which our educational system is built. 
These philosophies are cradled in the belief that 
all men are created equal and that all should have equal 
educational opportunity , indeed , even that the very 
existence of our way of life is dependent on the education 
of these peoples. 'lhe principal method by which this 
education is achieved is through the relationship between 
the pupil and his teacher. This was , has remained , and 
probably shall remain the basic educational unit. 
However , as the school systems grew in size and 
complexity, there was a basic need for some centralizing 
figure , a need for some professional leadership to help 
facilitate the teacher-pupil relationship as well as to 
help expedite the mechanical functions of running the 
school systems. Out of this need the position of 
superintendent of schools evolved. In the beginning the 
superintendent was little more than the errand boy for the 
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board of education , but as the systems grew even more 
complex in their structure and the need for a professionally 
trained leader became even more acute, the job of the 
superintendent likewise became complex and more responsible 
in nature, growing to its present-day stature. 
Almost all growth and development experiences some 
type of growing pains, seemingly the ills of maturing . 
With growth and development at the rapid rate exemplified 
by the American school systems , these growing pains are 
often acute. With this in mind and with acknowledgment of 
the fact that we are a part of a dynamic society, con­
tinuous measurement and evaluation of what we are doing 
becomes an essential and integral part of our job as school 
people. If we are to maintain pace with our society and 
. . 
prevent the development of gaps between practice and need , 
we must be cognizant of this truth. 
As noted above , the position of superintendent of 
schools has evolved as a part of the greater evolution of 
the school systems. As this position grew and matured , it 
too was not without weaknesses , errors , and , for that 
matter, some serious inconsistencies. 
The men who occupy these positions represent as wide 
and as varied a background as any comparable professional 
vocation. Many times these backgrounds have been 
seriously lacking in education and training for the role 
of administrator, yet for the most part these people 
represent a serious, consc ient ious, and most responsibl e 
group--eager to use any means possibl e to improve their 
l ot . 
However, in order to improve one' s sel f or one' s 
profession, i t  is first necessary to discover weaknesses 
and areas of nee d .  Upon this assumpt ion, the present 
study was based .  
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There is a general need for constant re-evaluat ion 
in any field . Such prevents the operation from becoming 
static, maintains pace with a constantly evo lving soc iety, 
and meets its ne eds educat ional ly an d otherwise . 
Addit ional factors , however, were consi dered in sel ect ing 
this part icular area.  
Probably one of the more important o f  these is the 
fact that the professional st atus of e duc at ional 
administrat ion is in its infancy, comparat ively speaking . 
With this in mind it is apropos to not e  that more 
established professions such as law and medic ine have no t 
devel oped haphazardly into what they are t o day; they have 
evolved on the basis of thoughtful, creat ive l eadership 
and intro spection. Among the hal lmarks of a true 
professional group are its internal control, training, 
l eadership, and self-evaluation . If e ducational 
administration is to succeed as a pro fession i t  must 
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l ikewise control and guide its own growth with the utmos t  
wi sdom at i t s  di sposal. 
Looking at e ducat ional admini strat ion from this 
point of view , no further jus tification woul d seem 
necessary for an apprai sal of the preparat ion of the men 
now hol ding the various superint endencies in the state. 
However , another cons ideration is t he fact that in 
rec ent years , especially since the launching of the 
sputnik era, e ducation has come under cons i derable 
cri tic ism. All this condemnation has not been directed 
specifical ly at admini strators , but criticism l evel ed at 
any phase of the schools is  an indirect criticism of t he 
administrator , since he is t he individual in the publi c  
eye and , i n  practic e, is  more responsible for the function 
of his particul ar di strict than any other indivi dual o r  
group. 
The validity of much of this cri ticism is somewhat 
conjec tural; however , this very fac t makes evaluation of 
admini strators' preparation mandat ory. If the recent 
pres sures are valid , the weaknes ses that are their cause 
should be discovered and el iminated; if , on the other hand , 
they are no t val i d ,  a defense of educat ion as it st ands 
i s  in order and will be heard. 
No matter what the val i dity of the denounc ements , 
how an administrator funct ions in his role of leadership 
is a direct reflection of his training and preparation. 
This is the area to be explored in this paper. 
The following generalizations need to be made. 
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First , education needs constantly to be re-evaluated 
because of the integral part it plays in our society. 
Second , in order to maintain a professional status , these 
evaluations should come from within the discipline itself. 
As a further consideration under this general point , 
evaluation within the profession needs to be interpreted 
in terms of how the facts revealed are to af£ect the 
preparation of new people coming up in the field. Finally , 
in the light of recent criticisms ,  the evaluation should 
be a defense of administrators or , if the facts show a 
need , recommendations for improvement in the preparation 
of prospective administrators. 
CHAPTER III 
RETURNS, QUESTIONNAIRE, AND SAMPLE 
I.  RETURNS 
After the usual trouble of translating an i dea i nto 
action, the first round of questionnaires was mailed 
April 8 and April 1 1 , with approximately half of the 265 
questionnaires sent out each day. The i ni tial returns 
were received April 1 2. By April 21 , better than 50 per 
cent return had been achieved. The tapering-off process 
had begun; i t  continued until 1 76 ,  or 66 . 41 per cent , 
returns were realized . Careful records were kept 
recognizing those who had sent returns. With the use of 
these tabulations, 91 follow-up letters were mailed along 
with a second copy of the questionnaire to those 
superintendents from whom no reply to the original 
questionnaire had been received. This phase was accom­
plished July 5� After that date an additional 25 returns 
were received, bringi ng the total percentage to 75.84 . 
On July 16, 1 960, final tabulations on this study were 
completed. At that time 201 of the questionnaires had 
been returned. 
The excellent percentage of return was probably due 
to several factors, the most important and significant of 
which were the endorsements the study had received from 
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the Scho ol Informat ion and Research Service , the office 
set up by the Administrators' Branch o f  the Washington 
Education Association , and the Central Washington College 
of Education facul ty committee members who se names and 
reputat ions are known throughout the state . 
II. THE QUESTIONNAIRE 
Page one of the que s t ionnaire ( see Appendix A )  
contained the sect ion entitled "General Personal and 
Professional Background. " The scope of informat ion 
requested was somewhat broad. The indivi dual questions 
required rather specific answers , such as t he fol lowing: 
superint endent's age; enrollment size of the district; 
l ength of time with superint endent's credential s ,  in 
present posit ion , and as a superint endent; school s 
at tended; undergraduat e and graduate majors and minors; 
and degrees hel d .  These first s ix questions contained 
request s for information that woul d serve a dual purpose: 
first , it woul d be used later largely to interpret and 
analyze the resul ts from o ther s ec tions of the question­
naire , and second , it was desire d that a very general 
picture of the superint endent s might be obtained from 
these first six querie s .  
Quest ion number s even was a very point ed attempt to 
ascertain what the first order of academic preparat ion of 
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the superintendents had been . It also attempted to 
determine what the common ground ( if indeed , there was 
any) had been for those not specifically prepared as 
administrators. Some trouble with interpretation of this 
point may have arisen due to the fact that the term 
"academic preparation" was used. The evidence in some of 
the returns seemed to indicate that to some of the 
respondents the term " academic preparation" referred to 
anything other than education courses. It is possible, 
therefore , that a gentle skewing of the curve could have 
resulted because of this. 
Question number eight was probably the most 
important single question in the paper. It dealt with 
superintendents' recommendations for the preparation of 
school administrators , offering an opportunity for 
respondents to list in order of their importance specific 
courses they considered of value in administrators' 
schooling. The results obtained from this and other 
questions will be discussed fully in a later chapter. 
Another maj or section of the questionnaire was 
found in question number nine of page one . This question 
called ror the sequence of professional positions held by 
the superintendent and a value rating on each by the 
respondent. Value ratings ranged from remote through 
minor , moderate , and considerable to a high of extreme. 
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This section was designed to answer the question which 
initiated this study. In referring to teaching in the State 
of Washington ,  Professor George Strayer , o f  the University 
of Washington ,  made this statement, "In recent years the 
sequence of positions for a goo d  many men has been teacher, 
coach, high school principal , and superintendent of 
schools" (5:12). This statement was the original cause 
for making an investigation in this area . 
At the extreme l ower section of page one was located 
a space for the superintendent's name and the name and 
number o f  his school district. This arrangement was so 
conceive d  to give superintendents the opportunity to assure 
themselves of complete anonymity by permitting them to 
clip this portion of the questionnaire and return it by 
separate envelope. Their names were requested only for 
fol l ow-up purposes . 
The entire second page was devoted to a l ist of 
areas of preparation that general ly require some degree of 
proficiency on the part of the superintendents. The l ist 
of 24 areas was abstracted from readings in Administration 
textbooks and research in this area . Space was left at 
the bottom of the page for an "others" section , enabling 
the respondents to fil l  in those areas not already l iste d. 
Those fi lling out this section were requested to 
make two checks for each area of preparation . One check 
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i n  t he first s e t  o f  co lumns t o  the right was to  de scribe 
how important each area was in preparation for the super­
int endency, and the one check in the second set of columns 
to the right described how well prepared these men 
considered themselves to be as e ducational l eader of the ir 
community. 
On page three of the que s t ionnaire, in an attempt 
to assure more val id data , a slightly unusual metho d  of 
approach was used. 
Characteristic s. " 
This section was entitled  "Personal 
The me thod used was the forced-choice 
technique. Its use is not uncommon with psychologists , 
especial ly in det ermining value judgme nt s or atti tude 
scal e s  in their testing programs. 
Thi s sect ion at tempte d  the rather difficul t  task of 
ascertaining the kinds of personal characterist ics 
necessary or valuable to the man in the rol e  of admini stra­
tor. 
On the basis o f  some rather extensive reading in the 
fiel d ,  a select ion of ten personal charac teristics was 
made . Those traits most frequently mentioned in the 
l i terature were selected for use in this study. The object, 
then, of the inclusion of thes e  traits in the questi onnaire 
was to establi sh a value scal e of them base d  on the polled 
opinions of the superint endent s. There was in no sense an 
at t empt to be all-inclusive with the list of charac teristi cs , 
for such a selection woul d be far too lengthy for 
consideration here . 
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The metho d  used , though unusual , is  still relat ively 
s impl e .  Each trait listed is  paired with every other 
trait , giving a total of forty-five couplets of 
charac teristics . The respondent was then asked to choose 
the one trait in each pair that was more vi tal to the 
superintendent. The number of times each trait was 
marked was then tal l ied and recorded . 
In fill ing out this type of query one often feel s 
he is  contradicting himself or at least that he is no t 
being al together consistent . For this and o ther reasons 
there seemed to be some amount of rebel l ion agains t  this 
section of the questionnaire . 
There is  also another basis for questioning the 
val i dity of this section. Due to a typographical error 
on the questionnaire , a substi tution of i tems was made . 
As a resul t , instead of al l i tems being l isted nine t imes 
as they were required to be , one was l i sted ten and 
another eight times. However , even though the result s  
obtained are not al together val i d ,  they still have basis 
for some significance in this study .  
III. SAMPLE 
The sample desired and obt ained for thi s study was 
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both broad in scope and abundant in depth. There are 265 
public school superintendents in the State of Washington. 
Each of them was sent a questionnaire offering them an 
opportunity to participate in this study . Two hundred one 
of them chose to do so. They represented 75. 84 per cent 
of the public school superintendents in the State of 
Washington. 
These respondents represented the administration of 
schools occupied by nearly 500,000 children daily during 
the school year. The size of districts represented ranged 
from reported eQ.rollments of 77 to 91,000 . Ages listed by 
the respondents ranged from 29 to 66 . The responding 
superintendents came from colleges and universities of all 
sizes, both private and public, and from all geographical 
areas of the United States ( 97 different schools were 
listed) .  They have been superintendents for as short a 
time as one year , and as long as 35. They have been in 
their present job for as brief a period of time as one year 
and as long as 34 . Some of them had returned to school for 
refresher courses as recently as 1 959; others have reported 
dates nearly 40 years earlier as their last year in school. 
They have majors and minors in nearly every conceivable 
field ( 30 different majors listed, 27 different minors) . 
The representation described above would seem to 
be a very adequate sample for a study of this nature. 
CHAPTER IV 
REVIEW OF RELATED LITERATURE 
The wri tings in the field of educat ion are legion; 
in the more special ized field of school administration 
they are still voluminous , in the specific area of 
administrator preparation they are frequent. Quantity 
pro duct ion of the printed word seems to typify the 
education world .  The gro ss number of studies , report s ,  
textbooks , journals , pamphlet s  and yearbooks one enc ounters 
when seeking out related literature in a field as broad as 
that of this investigation make di scriminative selections 
difficult but mandatory. For thi s reason only the mo st 
important and more trend-developing studies will be 
di scussed here. 
I .  KELLO GG FOUNDATION 
In any di scussion of this nature , the monumental 
work of the Kellogg Foundat ion and the inst i tutions and 
co operat ing organizat ions helping to make their pro digious 
work successful are worthy of no tice. 
In writ ing the preface to the book , Studies in 
School Admini strat ion , Lawrence G. Derthick , chairman of 
the Committ ee for the Advancement of School Administra­
tion, sai d, 
The W .  K. Kel logg Foundat ion has l eft an 
indel ible impression on American life. There is 
no finer example of any organization's public 
service , imaginative planning , and courageous 
s tepping-out-ahead than the Kellogg support of a 
program to raise the stature of educational 
leadership in this country. The Foundation's 
interest in school admini strat ion has now 
extended over a decade , and the profession i s  
inde ed i t s  debtor (3 : v ). 
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The book from which this part icular quotation was 
taken is of interest and value in bri efing readers on the 
original growth and devel opment of the Kel l ogg Foundat ion's 
work in the fi el d of school administrat ion. Ho l li s  A .  
Moore , Jr. , author o f  the publ ication , later in the t ext 
equates the early work of the foundation with that of the 
famed Flaxner report in the fiel d of medic ine and the 
similar Gies report for dent istry. Al so included in this 
book was a 303-item annotat e d  b ibl iographical re ference of 
Cooperat ive Program in Educati onal Admini s tration 
sponsored invest igations no t publ ished in magazines or 
journal s .  
In connect ion with the original foundation work , 
several new organizat ions were formed; among them was The 
Nat ional Conferenc e of Professors of Educational Administra-
tion , which has since contribute d  a great deal to the 
fiel d in the way of research and l eadership. 
During this same perio d  of time a hybri d  
organization c ompo sed of Kel logg people , The American 
Association of School Admini strat ors , The National 
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Conference of Professors of Educational Administration, 
and others was formed as a kind of coordinating body for 
research being done in the field. The work under way at 
' 
this time was called the Cooperative Project on the 
Superintendency , later changed to The Cooperative Project 
in Educational Administration.  Since that time a wealth 
of material concerning educational administration has 
been initiated , encouraged , or coordinated through this 
organization. 
Exemplary of the work of these organizations in our 
own region are projects being carried on at the University 
of Oregon and Washington State University . 
In a letter from Albert D .  Waterman , Assistant 
Director , Kellogg Project , Washington State University , 
the text of which was an answer to an inquiry into the 
activities of the Kellogg people in this area in the field 
of school administration, the following list of studies 
related to the one reported in this paper were found: 
16 . Eltopia School District Study 
17 . Franklin County School Population Study 
( high school age) 
18. A Comparison of Beliefs Held by Washington 
Public School Administrators and School Board 
Chairmen on Factors Influencing Educational 
Administration. Doctoral Thesis by Gerald Reed. 
19 . An Analysis of Personnel Policies of School 
Districts in the State of Washington. 
Doctoral Thesis by Fred Esvelt. 
20 . A Study of Factors Influencing Superin­
tendents' Salaries . 
21. An Analysis and Evaluation of Adults' 
Knowledge of Public School Matters. 
Doctoral Thesis by William Davis. 
22 . The Development of School District Self­
Evaluation Procedures Basic to Long­
Range Planning. Doctoral Thesis 
underway by Robert Woodroof. 
A copy of the complete text of this letter containing a 
further list of relevant studies may be found in 
Appendix B. 
As an example of some of the specific findings, 
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the following statement from Studies in School Administra-
tion gives the overall findings of the Cooperative 
Program in Educational Administration: 
Unfortunately, training program innovations 
have not been thoroughly reported . There are 
many reasons for this. Experiments in training 
programs are difficult to assess while they are 
in progress. Furthermore , such experimentation 
does not lend itself to the form of a research 
or action report. For one thing , it is difficult 
to know when an experiment really starts and 
when it is over ( thus, when to report it) . 
There is also a reluctance to report changed 
procedures in preparation programs because such 
changes are so intimately tied to intracollege 
traditions and to conditions which involve local 
faculty personnel ( 3: 6 1) . 
In spite of the problems listed above, the people 
in the Cooperative Program in Educational Administration 
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have come to a number of conclusions concerning trends in 
educational administration, many a result of the 
experimental work they were carrying out. First among 
these was the following: 
The hypothesis stated in the original request 
for a Kellogg grant submitted by Stanford 
University has been largely substantiated. The 
proposal stated: "School ad.ministration is a 
profession rather than a basic discipline. 
Like the professions of medicine, law, and 
engineering it attempts to put into practice 
the principles set forth and then to use the 
content of the basic disciplines. The basic 
disciplines undergirding the profession of 
school administration are in number equal to 
the total aggregate of these disciplines. The 
school administrator calls upon his knowledge 
of psychology, sociology, political science, 
economics, etc. , to solve his problems. There 
is scarcely any field which does not have its 
point of contact with the school administrator' s 
function" ( 3:6 5) . 
An abstraction of the six remaining conclusions 
follows: (2)  The second trend is, in general, a teaming 
up of the elements concerned toward the better training 
of school administrators. The cooperation of the public 
schools, state departments o.f education , and colleges are 
examples of this movement. The Cooperative Program in 
Educational Administration takes a great deal of credit 
for this achievement. ( 3 )  Third is a recognition of the 
fact that school administration is "a job primarily of 
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ac tion" that mus t t rain people t o  "deal with situations , 
not just know about them. " (4) The trend t oward post-
master degree requirements for part icipant s ,  as well as 
more stringent c ertificat ion measures is developing . 
(5) The interdisc ipl ine movement in s chool adminis trat ion 
training programs is on its way. (6) The next c onclus ion 
was that the interchange of informat ion and procedures 
between col leges and universities was great ly increase d . 
(7) The last was that more fl e xible res earch requirements 
permitted a closer relation between the field and the 
campus (3:65-68) . 
Even though many of the above achie vements have 
meant many good beginnings in an overal l improve ment 
program in administrator training , many proble ms stil l  
exist.  The fol l owing l ist summarizes those probl ems , in 
part , as  they appeared in the book , Studies in School 
Adminis trat ion: 
1. In spite of many change s  in the c urricul um 
for ad ministration students , the profes sion 
at large has not yet reached agreement on 
the core of content which should be offered. 
2. Our stud ie s  of the preparat ion of 
administ rators have been centered almost 
exclus ive l y  on graduate programs. 
3. One of the weak spot s in administ rator 
preparat ion is the deadening repet it ion 
of c ontent. 
4. The education of school administ rators is 
stil l  affec ted too st rongly by the traditional 
graduate requirements imposed by university­
wide graduate councils. 
5 • • • •  most programs of school administration 
are still inadequate in their attention to 
administrative processes . 
6 .  Deans and professors who have responsibility 
for planning training programs for 
administrators must find ways to appraise 
the results of recent success in bringing 
other disciplines into the training of 
administrators. ( 3: 68-70) . 
II. AMERICAN ASSOCIATION OF SCHOOL ADMINISTRATORS 
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During the early months of this study, while it was 
still in its formative stages , The American Association 
of School Administrators published their 1960 yearbook. 
In the introduction to the book the yearbook commission , 
in describing the contents of the publication , said, 
Chapter II describes in profile the American 
school superintendency--how superintendents are 
selected , their personal history and collegiate 
experiences , and their evaluation of current 
professional practices. Chapter III describes 
the present effort in colleges to prepare school 
administrators through course work , field 
activities , and other means. In-service 
education of school superintendents is described 
in Chapter IV--not only described but analyzed 
critically in terms of depth and of appropriate­
ness of present offerings (l: ix) . 
As indicated in the introduction , the text of the 
book contains in colorful detail the findings of the com­
mission' s study on superintendents' backgrounds and 
preparations. Described were the sample; the birthplace , 
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age , mobil ity , and salary; the superinten dents' prepara­
ti on: undergraduate work , graduate work , degrees earned 
and majors and minors as wel l  as l ength of work , number of 
ins ti tutions attended ,  and cost o f  training; an evaluation 
of preparat ion programs; and the career route , with 
sequenc e and pat terns . 
Al so di scussed were personal charact eristics of 
importance to the superint endency and a l isting of twenty 
fiel ds of preparation ranke d acc ording to their importance 
to the superintendency. Many of the findings reported in 
this area in the American Asso ciation of School 
Administrators' yearbook were in contrast to the findings 
from a similar list included in the inve st igation 
described in this paper , al though a first place ranking 
was given to school financ e in both instanc es . 
Cer ti ficat ion and self-evaluation were also discussed.  
A few of their findings relevant to this report 
are as follows (1 : 52-3 ) : 
The mean time in present po sition is  nine years . 
. . . . . . . . . . . 
Less than one-fifth of the superint endent s 
majore d  in profe ssional e ducation in undergraduate 
school and one-seventh minored in e ducat ion. 
Superint endents have a strong undergraduat e 
preparation in the mo dern l iberal art s .  
School finance is considered by superintendents 
to be their most important field of graduate 
study and physical science, the least important. 
Men are beginning their graduate work in 
administration at an earlier age now than 
previously. 
. . . . . . . . . . . . . . . . . . . . . . . . 
Approximately 21 per cent of the urban 
superintendents hold doctor' s degrees. 
. . . . . . . . . . . . . . . . . . . . . . . . 
Superintendents are generally satisfied with 
their graduate preparation . 
. . . . . . . . . . . . . . . . . . . . . . 
In the smaller communities the conventional 
career pattern is teacher--secondary school 
principal--superintendent. In the larger com­
munities the conventional career pattern is 
teacher--secondary school principal--central 
office administrator- -superintendent. 
Conceptual skill is the quality rated 
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highest by superintendents [ability to see the 
whole picture--each problem in its broader contex!J . 
. . . . . . . . . . . . . . . . . . 
Published as a complement to and an enlargement of 
the American Association of School Administrators' yearbook 
was the more definitive and exacting Profile of the School 
Superintendent . The booklet, in even greater detail than 
its predecessor, describes the research findings on the 
superintendent. It was cooperatively published by the 
American Association of School Administrators and the 
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Research Division of the National Education Association. 
In a summary statement, the authors of the work 
described their endeavors as follows: 
What has this survey revealed about the 
superintendents of American urban school systems? 
The least that can be said is, "More than has 
ever been known before." It is clear now that 
many of the stereotypes of superintendents are 
not true, that the cliches do not hold up when 
the facts are known. Much of what has been 
discovered should be reassuring to the people 
of America (2:62). 
The conclusions of these findings were previously 
discussed, as they appeared in the American Association of 
School Administrators' yearbook. 
Typical of the new American Association of School 
Administrators action program in professionalization is 
the following resolution passed at their 1959 convention: 
Beginning on January 1, 1964, all new members 
of the American Association of School 
Administrators shall submit evidence of success­
ful completion of two years of graduate study 
in University programs designed to prepare 
school administrators and approved by an 
accreditation body endorsed by the executive 
commit�ee or American Association or School 
Administrators (4:6). 
III. OTHER ORGANIZATIONS 
Another newly formed organization that is exerting 
pressure in the direction of further professionalization 
is the National Council for Accreditation of Teacher 
Education which has formed a special unit particularly 
concerned with the formal approval of programs for the 
professional preparation of school administrators. 
29 
CHAPTER V 
FINDINGS 
With the use of the questionnaire previously 
described , a rather broad collection of data concerning 
the publ ic schoo l  superintendency in the State of 
Washington was amassed. Its analysis and description will 
be the purpose of this chapter. 
I. GENERAL BACKGROUND 
A rather general description of the superintendent 
in the State of Washington as a whole may be assumed from 
the information herein assembled. Looking fir st to their 
ages, Table I shows the average age of al l superintendents 
reporting for thi s  as 48.5 years. The single age most 
commonly reported was 46; the median age was 47. For the 
benefit of better interpreting some of the data to be 
described later , an arbitrary breakdown of ages was made. 
The divi sion was made more chronological than arithmetical 
for the sake of providing extreme , as wel l  as mean , 
samples. The first quartile of the sample represented 29 
superintendents between ages 29 and 39, or 13.4 per cent 
of those sampled; the second ,  between ages 40 and 49, 
contained 80 superintendents , or 39.8 per cent; the thir d 
'rABLE I 
REPORTED AGES OF SUPERINTENDENTS 
BY ANALYTICAL DIVISIONS 
Ages Number Per Cent* 
65-66 1 
63-64 8 
61-62 3 
60 l 
Sub-total 1 3  6.5 
59 6 
57- 58 18 
55-56 20 
53- 54 1 6  
51 -52 13 
50 6 
Sub-total 79 39. 3 
49 4 
47- 48 1 8  
45- 46 24 
43- 44 1 6  
41- 42 1 5  
40 3 
Sub-total 80 39. 8 
39 3 
37-38 10 
35-36 6 
33-34 5 
31 -32 2 
29-30 3 
Sub-total 29 1 4. 4  
Total 201 100.0 
Median 47 Mode 46 Mean 48.5 
*All per cents rounded to nearest tenth. 
31 
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represented 79 administrators , or 39.3 per cent; and the 
upper quartile , representing t hose 60 years and above , 
consisted of 13 superintendent s ,  or 6.5 per cent of the 
sample. All respondent s to  the questionnaire completed 
this section , providing a sample of 201 superintendents. 
District Sizes 
Table II portrays district sizes represented in the 
sample and provi des an arbitrary division o f  these 
di s trict s for purposes of analysis. The largest group of 
superintendent s from the 199 reporting answers to this 
section was from the smal les t district s , which i s , as may 
be expected , due to the preponderantly greater number of 
smaller school district s in this state. In this , the 
0-499 school enrollment size group , were l ocated 64 
superintendent s. In each of t he four remaining size 
divisions (500-999, 1,000-4,999, 5,000-9,999, and 10,000 
and above ) were , respectively ,  51, 60, 16, and 8 
superintendent s. 
The relat ions between the enrollment s izes of 
district s and the relative ages of superintendent s were 
charted in Table I II. There were no superintendent s of 
the youngest age bracket in schoo l  districts with over 
5,000 enro llment. On the other hand , hal f of the 8 
posit ions in dis tricts of 10,000 and above enrollment 
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TABLE II 
REPORTED ENROILMENT SIZES OF DISTRICTS 
School enrollment Number of Per c ent* of di strict s districts 
10,000 - up 8 4. 
5,000 - 9,999 1 6  8. 
1 , 000 - 4 , 999 6 0  30 . 2  
500 - 999 5 1  25. 6 
0 - 499 6 4  32.2 
Total s  199 100.0 
*All perc entages rounde d to nearest t enth. 
Age 
60-
50-59 
40-49 
39 
TABLE III 
RELATIONSHIP BETWEEN DISTRICT SIZES 
AND SUPERINTENDENTS' AGES 
District  enrol lment 
0-499 500-999 1000-4999 5000-9999 
3 3 2 3 
17 16 32 9 
25 25 21 4 
1 9  7 5 0 
1 0 , 000-up 
1 
3 
4 
0 
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were held by men of less than 50 years of age; even so, 
the men of this age group were most prevalent in the 
smaller districts. The 1 , 000-4 , 999 enrollment districts 
were dominated by men in the 50 to 59 age group, while the 
senior superintendents, above 60 , were well distributed 
through all district size classifications. 
Years of Experience as Superintendents 
Figure l shows the responses of the 200 superin­
tendents who indicated the number of years they had been 
a superintendent .  Their experience-spread was broad. Two 
men reported they had been superintendents for 35 years; 
14 indicated this was their first year. The most 
commonly quoted number of years were 3 and 4 ,  each being 
listed 1 5  times. One out of eight of the men then holding 
the top administrative offices of the public school 
districts of the state had been superintendents for 25 
years or more; one in four had been serving as 
superintendent for 20-35 years . Conversely, one in four 
had been serving for four years or less. Slightly more 
than 1 2  years was the average period of time reported by 
those administrators participating in this study. 
Years Holding Superintendents• Credentials 
Since 1 934 , the State of Washington has issued and 
required a credential for superintendents of most public 
35 2 
34 2 
33 l 
32 2 
31 
30 
29 l 
28 
27 3 
26 
25 
24 4 
23 3 
22 4 
21 4 
20 3 
1 9  3 
18 3 
17  3 
1 6  
1 5  
14 2 
1 3  
1 2  
1 1  
1 0  
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8 
7 
6 
5 
4 
3 
2 
1 
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6 
6 
5 
6 
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FIGURE 1 
NUMBER OF YEARS AS SUPERIN'I'ENDENT 
REPORTED BY SUPERINTENDENT 
GROUP 
3 5  
10. 
3-4. 
12. 14 
school districts. Figure 2 indicates that 21 superin­
tendents had held a superintendents' credential for a 
longer period of time. This apparent inconsistency may 
be explained by the fact that in the questionnaire no 
stipulation was made requiring just a listing of the 
Washington credential. Nineteen twenty-seven ( seven 
36 
years preceding the 1 934 law) was the earliest reported 
year that a participating superintendent had been issued 
a credential.  Seven years was the most commonly reported 
figure for all contributing superintendents. The average 
number of years the credential was held was slightly more 
than 13 , or approximately one year longer than the average 
number of years these same men had been superintendents .  
Half of the reporting administrators had held the 
credential for nine years or less, the other half from 
nine to 33 years. 
Years in Present Position 
Figure 3 is a graphic presentation representing a 
number of significant facts for consideration. The highly 
preponderant lower portion of the curve tends to illustrate 
the fact that the superintendency is not synonymous with 
job stability. The modal position of this curve lies in 
the initial figure. That is , more superintendents 
indicated that they had been in their present position one 
33 
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year , than had indicated any other s ingl e year. For 17 
per cent of the report ing superint endent s ,  thi s was their 
first year on their present job. More than a quarter of 
the 201 report ing superintendents had been in their 
current position two years or l ess , more than hal f for 
four years or l ess . 
Al l superint endents returning quest ionnaires 
answered this it em. The average figure reported by all 
these admini strator s for the number of years in their 
pre sent posit ion was 6. 2 years . In spite of this figure , 
17 per cent , or a number just equal to those in the first 
year of their pres ent posit ion , had been in the job they 
then occupied for 1 1  years or greater . Nine men had hel d  
the job they were then hol ding for 2 0  years or longer. 
The maximum number of years l isted was 34. 
II. ACADEMIC BACKGROUND 
College or University Background 
Figure 4 shows the year s  report ed by superintendent s 
as their last in attendance at a college or university. 
Their re sponse indicated 1 952 as both the median and 
modal figure , wh ile 1 950 was the arithmet ical average . 
One out of four of the reporting superint endent s had been 
in att endance at a college or university in or since 1 956. 
Conversely , an equal number had not been in school s ince 
1959 13 
1958 ------
1957 
1956 ----- 11 
1955 14 
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1953 t----- 9 
1952 
1951 t----------
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1949 i-----
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FIGURE 4 
LAST YEAR REPORTED IN ATTENDANCE 
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1 9 48. One of that number reported 1 921 as his last year 
in school. Half of the administrators had taken advantage 
of the college courses available to them in the past 
eight years. 
Figure 4 indicated what their last year in school 
had been. Table IV indicates what those and the other 
schools attended were. This chart is the product of a 
question asking superintendents to list all colleges 
and/or universities they had attended. In category number 
one are listed those schools receiving a tally of ten or 
greater. As was to be expected , this category includes 
the schools of the Pacific Northwest. Heading the list 
was the University of Washington ; 1 20 superintendents 
indicated that they had attended school there. In a 
relatively close second position was Washington State 
University, with 97 former students listed. The state 
colleges of education , Eastern , Western , and Central , were 
next with 30 , 27 , and 20 tallies respectively. Sixteen 
reported having attended school at the University of 
Puget Sound. The University of I daho had also contributed 
to the education of 1 5  of the reporting superintendents 
and the University of Oregon was claimed by 1 2. 
The next three categories , ranging from two through 
nine tallies, included a group of less well known schools 
as well as several major American universities such as 
TABLE IV 
COLLEGES AND UNIVERSITIES ATTENDED 
BY REPORTING SUPERINTENDENTS 
I .  Frequencies  above 1 0 : 
42 
University of Washington (120 ) , Washington 
State University (97 ) , Eastern Washington Coll ege 
of Education ( 30 ) , West ern Washington Coll ege of 
Education (27 ) , Central Washington Coll ege of 
Education (20 ) , Univer sity of Puget Sound ( 16 ) , 
University of Idaho (15 ) , Universi ty of Oregon ( 1 2 )  
I I .  Frequencies of 5-9 : 
Whitman ( 9 ) , Columbia (7 ) ,  Pacific Lutheran 
College (7 ) ,  North Idaho Co llege of Educat ion ( 6 ) ,  
University o f  Montana ( 5 ) ,  Univer sity of 
California ( 5 )  
I I I . Frequenc ies of 3-4 : 
University of Minnesota (4) , Oregon Stat e 
Coll ege ( 4 ) , College of Idaho ( 4 ) , Stanford ( 4 ) , 
University of Colorado (4 ) ,  Whitworth ( 3 ) , Grays 
Harbor Junior College ( 3 ) ,  Reed ( 3 ) , Portland State 
University ( 3 ) , Univer sity of Oklahoma ( 3 ) ,  Stat e 
Teachers Co llege , Minot , North Dako ta ( 3 ) , Montana 
State ( 3 ) , University of Southern California ( 3 )  
IV . Frequency of 2 :  
Skagit Val ley Junior Coll ege , Univers ity of 
Wi sconsin , Colorado State Co ll ege , University of 
Illinois , University of Wyoming , Univer sity of 
Iowa , Harvard ,  Val l ey City , Linfiel d ,  Central ia 
Junior Co llege , Universi ty of California at Los 
Angel es , Northwestern Stat e (Oklahoma ) , St . Olaf , 
Morningside , University of Nebraska , North Dakota 
State Teachers College , Cl ark , Lewis and Cl ark , 
Seattle Pac ific Coll ege 
TABLE IV (c ont inued ) 
V .  Frequency o f  1 :  
Massachus etts Stat e Teachers Co llege , 
University o f  South Dakota , Peru Stat e Teachers 
Co llege , Gonzaga , Seatt l e  University , Mo de sto 
Junior Col lege , Olympic Junior Col lege , South 
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Idaho Co l l ege of Education , Stat e Teachers Col l ege 
Dickinson North Dakota , Univers ity of Chicago , 
Simpson , University o f  Tennes see , Arizona Stat e 
Coll ege , Northwest ern University , Ohio State , 
Marietta , McPherson , Southern Illino i s  University , 
Pacific University , Mayfiel d ,  East Texas Stat e , 
Knox Co l l ege , Winona Stat e , Southwestern , Menkz t o , 
Wil lamet te , Black Hil l s ,  San Diego , Pacific Col l ege , 
Pennsylvania Co llege , Iowa State , Jame stown , 
Superior State Coll ege , Washington Col l ege Indiana , 
Duke , Augustana , Eastern Oregon Col l ege of 
Educat ion , Conc ordia , San Francisco State Col l ege , 
North Cent ral Col l ege , Idaho State Col lege , York 
Nebraska , Wal la Walla , River Fal l s  Wi sconsin , 
Oklahoma Agricultural and Mechanical Col l ege , 
University of North Dako ta , Northwest Nazarene , 
.Mayville , South Dako ta Stat e Col lege 
Columbia, California, Stanford, Reed, University of 
Southern California, University of California at Los 
Angeles, and Harvard. 
Those schools listed with one indication apiece 
represented the width and breadth of the geographical 
United States and included some fine and well-known 
s choo ls . A total of 97 colleges and universities were 
listed as having been attended by these s choo l  leaders . 
Major and Minor Field Backgrounds 
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A few of the great divers ities in the backgrounds 
of the administrators become more apparent as one inspects 
Figures 5, 6 ,  and 7 .  Figure 5 ,  dealing specifically with 
undergraduate majors and minors o f  the reporting 
superintendents, is most illustrative o f  the dissimilarity 
o f  university preparation. As is noted in the graph, 
education was given the greatest number of tallies ; 
however, there are grounds to believe that this may be 
misleading. From the evidence one might assume that many 
of the individuals indicating education as a major had 
probably taken an academic field with emphasis on teacher 
education.  Even so, the tallies were reco rded as they 
were repo rted in order that no misrepresentation would be 
presented. His tory, mathematics, science, English, and 
social sciences all received a large number of tallies, 
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with health and physical education taking the surprisingly 
high number of 34 indications of minors ( almost one in 
five of the superintendents polled) . A total of 37 
different majors or minors were listed by the participants, 
with 27 different majors and 30 different minors. 
Representation from the other professional fields of law 
and pre-medicine were also noted, as wel l as indications 
in art and music. 
Graduate Specialization 
The graduate fields of specialization reported in 
Figure 6 presented the same problem with the term 
" education. " One may probably assume when inspecting this 
graph that education is used as a basket- type term 
encompassing all or any one of the related fields of 
administration, supervision, curriculum, guidance and 
counseling, and any other area generally considered a part 
of the education group. The charts reveal that law, an 
unlikely area of specialization for a public school 
superintendent, was indicated as a field of concentrati on 
by one of the respondents. One other assumption possible 
from this chart is that the requirements for the 
superintendent' s credential are affecting a greater 
concentration of types of courses on the graduate level 
than was apparent in the rather diverse nature of the 
administrators' undergraduate work . 
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Strongest Field of Academic Preparation 
In Figure 7 one more bo thersome t erm , "academic , "  
presents itself . The ques tion that was the original 
caus e of the probl em was placed in the quest ionnaire 
reading as foll ows : ttWhat do you c onsi der your strongest 
fiel d of academic preparation? "  Figure 7 i s  presented , 
then , as data of interest other than that which i s  wel l 
documented . 
Admini stration 
Educat ion 
Soc ial Science 
Gui dance & Counseling 2 
Phys ical Educat ion 1 
Science l 
L� l 
Agricul ture � 1 
Phil osophy 1 
Geography 1 
Ec onomics l 
Bio logy l 
FIGURE 6 
GRADUATE FIELDS OF SPECIALIZATION 
REPORTED BY SUPERINTENDENTS 
Admini strat ion is indicat ed as the largest singl e 
area , 45 superintendent s listing it as their strongest 
area o f  preparation . Again a great diversity of back-
grounds is to be noted . Thirty-one different fiel ds were 
l isted.  Education is again l i sted frequently ( 30 
superint endent s ) , while other more met iculous respondent s 
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listed the specific fields of finance, curriculum , audio­
visual , psychology ,  guidance and counseling , public 
relations, and supervision as their primary area of 
strength. Forestry , chemistry , accounting , j ournalism, 
agriculture, biology, music, geography, and political 
science were typical of the more unusual fields listed. 
Degrees Held 
Further testimony to the diverse nature of super­
intendents • preparation is given in Table V ,  where the 
frequency distribution of types and numbers of degrees 
held is graphically portrayed. Fifteen different types 
TABLE V 
TYPE AND NUMBER OF DEGREES HELD 
BY SUPERINTENDENT SAMPLE 
Type of degree Number Per degrees 
A. S . , A . A .  3 
B. A . , B . A . Ed., 
A.B., A . B.S . , 230 
B . S . , B . S . Ed .  
M.A . , M . A. Ed . , 1 38 M.S., M . S.Ed. 
Ed. D. ,  Ph.D. 8 
L.L . B. 1 
Number superintendents reporting : 1 98 
cent* 
1 .5 
1 16 . 2  
69. 7 
4. 0 
. 5 
*All percentages rounded to nearest tenth . 
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of degrees were held by the superintendents responding 
to this questionnaire. Three degrees of the associate 
type offered by the junior colleges were held. The 
greatest number was in the Bachelor degree , listed in six 
different varieties. Two hundred thirty degrees of this 
type were held by the 198 cooperating superintendents , 
indicating that 32 of these men held two degrees apiece. 
Each participating administrator held at least the 
Bachelor ' s  degree; seven out of ten held the Master ' s  
degree; but only one in 25 held the Doctor ' s  degree , 
although more indicated they were working toward it or 
had nearly completed it. 
III. PROFESSIONAL POSITION BACKGROUND 
High among the criteria for a successful career 
in school administration seems to be quality training , 
received during the early part of a professional life. 
The data previously described in this chapter have dealt 
primarily with the academic background of administrators 
and with general information concerning their overall 
professional status. The following group of Tables ( VI, 
VII, and VIII) describe the superintendents' reactions 
to questions concerning their sequence of professional 
positions leading up to the superintendency. 
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Sequence 
Tabl e VI describes in some detail what that sequenc e 
was . The first column in the chart lists the number of 
po sitions hel d before their first superintendency . The 
succeeding groups o f  c o lumns t o  the right l ist the number 
of men who hel d the various posit ions l isted  as their firs t , 
sec ond , thir d ,  fourth , and fifth j obs . The per cent given 
in each group o f  c o lumns was what per c ent the figure 
couple d  wi th it was of the to tal number o f  men hol ding 
that particular j o b , as shown in the extreme right hand 
column . Upon examining the chart one may find that the 
first job hel d  by mo st superintendent s was an el ementary 
school t eaching j ob .  Of tho se superintendent s who were 
el ementary school t eachers , roughly 90 per c ent hel d  the 
pos it ion as their ini t ial educational assignment . The 
remaining 10 per c ent hel d the j ob as their s econd placement . 
It shoul d be noted that a division was made between 
tho se high school teachers hired for straight teaching 
positions and those hired primarily as coaches . A similar 
divis ion wa s made on the j uni or high school l evel . This 
organizational arrangement ho lds constant for the three 
tables in this series . Therefore , if the peopl e who 
engaged in high school t eaching as their first e duca­
t ional j ob ,  disregarding coaching ac tivities , were tal l ied , 
a preponderant ly greater number o f  men now hol ding 
Positions 
El ementary 
teacher . • • • 
El ementary 
principal • • • 
Juni or high 
teacher . • • • 
Juni or high 
teacher-coach • 
Juni or high 
principal • • • 
High school 
teacher. • • • 
High school 
teacher-coach • 
High school 
principal • • • 
Sup ervi sory 
teacher. • • • 
Assi stant 
sup erintendent • 
TABLE VI 
SEQUENCE OF PROFESSI ONAL POSI TI ONS 
PBIOR TO THE SUPERINTENDENT 
First Second Third Fourth 
Po si ti on Positi on Positi on Positi on 
No . Pct. * No . Pct . No . Pct . No . Pct . 
• 64 90 . 1  7 9 . 9 0 0 
• 3 s. s 3 5  61 . 4  1 4  2 4 . 6 5 8 . 8  
• 9 39 . 1  1 1  47 . 8  2 8 . 7 1 4 . a 
• 2 40 . 0  1 20 . 0  2 40 . 0  0 
• 
1 s. o 2 10 . 0  10 so . o  7 3 5 . 0 
. 5 6 62 . 9  2 5  2 8 . l 7 7 . 9 1 1 . 1 
• 50 7 3 . 5 1 1  1 6. 2 7 10 . 3  0 
• 
1 8 . 0  7 3  56. 1 3 3  2 5. 4 1 9  1 4 . 6 
• 0 1 so . o  1 so . o  0 
• 0 3 1 7 . 6 4 2 3 . 5 4 2 3 . 5 
* Al l p ercent ag e s  rounded to neare st tenth . 
Fi fth 
Po sition 
No . Pct . Total 
0 71  
0 57 
0 2 3  
0 5 
0 20 
0 89  
1 1 . 5 68 
4 3 . 1 1 30 
0 2 
6 a s . a 1 7  
C.11 
l\J 
TABLE VI ( continued) 
Coll eg e 
teacher • • • • 0 1 50 . 0  1 50 . 0  0 0 2 
Assi stant 
p rincip al • • • 1 6 . 7 7 4 6 . 6 5 3 3 . 3 2 1 3 . 3 0 1 5  
Other educati on 
p o sitions • • • 4 20 . 0  5 2 5 . 0  6 30 . 0  4 20 . 0  1 s . o  20 
TOTAL 1 9 1  1 8 2  9 2  4 3  1 2  
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superintendencies were initially high school teachers. 
For the second position held , the emphasis was 
divided almost equally between the elementary principal­
ship and the two high school teaching posts. By the third 
placement the trend was clearly toward the high school 
principalship , as it was in the fourth; however, by this 
time , the professional ladder had led to the superintend­
ency for all but a fourth of the study' s cooperating 
administrators. 
Except for the combination of the two high school 
teaching positions ( 157)  reported by more than three out 
of every four members of the sample , the most commonly 
mentioned position by all these men was the high school 
principalship ( 130 ) . Nearly two out of five of the 
participants had been elementary teachers; one out of 
four , elementary principals. Two of the respondents had 
been college teachers; two more had been supervising 
teachers. Only 17 had been assistant superintendents 
before taking their initial job as administrative head of 
a school district. Only one in four had had experience in 
any phase of junior high school education . Of the 207 
total principalships on the three levels , only 15 had been 
assistant principals. None of the reporting administra­
tors had held more than five educational positions leading 
up to their first superintendency; all but 12 had held 
only four positions . 
Number of Years Experience 
Table VI I has as i t s  cont ent the same general 
subject matter as the previous tabl e .  However , its 
emphasis shifts from sequence of pro fessional positions 
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t o  number o f  years experienc e in the positions . The first 
column to the right of the l is t  of positions indicates 
the total number of years experience of all superint end­
ent s in the respective j obs and points out the fac t that 
the superint endents as a whol e  had amassed 546 years 
experienc e as high school principal s ,  as wel l  as 
consi derably more than 600 year s  t otal high school teaching 
time , wel l  over 300 years in el ementary scho ol work (as 
both principal and teacher ) , and l ess than 200 years in 
the junior high schools  ( in both positions ) .  The average 
l ength of time occupi ed in each position i s  shown in the 
ext reme right hand c o lumn . Elementary princ ipal s (56 
usable re sponses ) were in that position for an average of 
five and one-half years . Thi s  was the greatest average 
length of time total e d .  
In contras t t o  this figure , j unior high school full ­
t ime teachers ( 26 ) stayed an average of two and one-half 
years , whil e  those who were assistant superint endents hel d 
their positions five and three-tenths years . 
TABLE VII 
YEARS OF EJPERI KNCB IN PB.OFESSI ONAL POSITIONS 
Po si ti on 
El ementary teacher 
Elementary p rincipal 
Junior high teacher 
Juni or high teacher-coach 
Junior high p rincipal 
High school teacher 
High school teacher-coach 
High school p rincip al 
Sup ervi sory teacher 
Assi stant sup erintendent 
Coll ege teacher 
Assi stant princip al 
Other educati onal positi ons 
Total years 
exp erience 
o f  all re-
spondents 
2 10 
8 1 1  
6 6  
1 9  
8 1  
8 7 7  
2 8 6  
546 
5 
8 5  
4 
5 7  
5 7  
Number o f  
respondents 
70 
5 6  
2 6  
6 
1 9  
8 9  
7 1  
1 34 
2 
1 6  
2 
14 
1 8 
Average years 
experi enc e  
a . oo 
5 . 5 6  
2 . 54 
a . 1 1  
4 . 2 6  
4 . 2 3  
4 . 0 3 
4 . 0 7  
2 .  50 
s . a 1  
2 . 00 
4 . 0 7  
3 . 1 7  
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The "other educational position" listed in this and 
the two other tables of this series was included 
primarily to cover the items of instruction in the armed 
services or positions in the respective county or state 
of fices of education. Roughly one in ten listed j obs in 
this category. 
Superintendents' Valuation 
Table VIII presents the superintendents' evaluations 
of each professional position they held leading up to the 
superintendency. Those filling out the questionnaire 
were asked to rate each of their educational positions 
according to the relative value they placed on them in 
preparing for their present positions. They were given a 
val ue scal e ranging from remote through minor, moderate, 
and considerabl e to extremely, and asked to indicate one 
of these ratings for each professional j ob held. These 
compiled results tend to indicate among other things (1 ) 
that nearly all of the j obs held by these men had been of 
moderate or greater aid in preparing for the superintend­
ency, or that the respo ndents were reluctant to assoc iate 
any of their previous j obs with the lesser valuation 
ratings; ( 2 )  that there were twice as many "minor " ratings 
as " remote, " that there were ten times as many "moderate" 
rati11gs as there were "minor," that there were three 
TABLE VIII 
SUPERINTENDENT VALUATI ON ON EACH PROFESSI ONAL JOB 
HELD PRI OR TO THE SUPERI NTENDENCY 
Valuati on 
Mlnor MOa:erate Remote Consitterahle Extremely 
Positi on No . Pct. No. Pct . No . Pct.  No . Pct .  No. Pct. Total 
El ementary 
teacher • • • • 0 0 9 1 2 . 8 30 42 . 8  31  44. 3 70 
El ementary 
p rincip al • • • 0 0 1 1 . 5 14 2 1 . s 40 61 . 5 65  
Junior high 
teacher ,. • • • 0 0 6 2 3 . l l S  so . o 7 2 6 . 9 2 6  
Juni or high 
t eacher-coach • • 0 0 1 20 . 0  4 80 . 0  0 5 
Junior high 
p rincipal 
High s chool 
• 
• • 0 0 l 5. 3 7 36. 8 1 1  57. 9 1 9  
teacher • • • • 1 1 . 2  1 1 . 2  1 7  20. 0  34 40 . 0  82 3 7 . 6 85  
High school 
teacher-coach • • 1 1 . 4  1 1 . 4  10 14 . 3 31  44. 3 2 7  38. 6  70 
High school 
p rincip al • • • 0 1 . 7  0 3 7  28 . 0  94  71 . 2  1 32 
Supervi sory 
teacher • • • • 0 0 0 0 2 100 . 0  2 
Assi stant 
sup erintendent • 0 0 0 0 1 6  100 . 0  1 6  
Col l eg e  
t e acher • • • • 0 0 l so . o  1 so . o  0 2 
Assi stant 
p rincipal • • • 0 0 3 20. 0  2 i s . a 10 66. 7 1 5  
Other educati onal 
J!osi tions • • • 0 2 10 . 0  1 s . o 9 4 5. 0  8 40. 0  20 
Total s 2 5 so 182 2 7i CJI � 
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times as many ttc ons i derable "  rati ngs as there were 
"moderat e , "  and that there were almost twic e  as many 
"extreme ly " ratings as there were "consi derable " ;  ( 3 )  that 
the most highly valued po sit ions in descending or der were 
assistant superint endent and supervising t eacher (equal 
rating ) , high school  principal , assistant principal , 
el ement ary principal , and j unior high school principal ; 
( 4 )  that it was more valuabl e  to the superint endent t o  
have been a high scho o l  t eacher-coach than t o  have been a 
regular high scho o l  teacher ; an d (5 ) t hat the el ementary 
school teaching position was the most valuabl e of the 
straight teaching placements . 
IV . TWENTY-FOUR AREAS OF PREPARATION 
In the questionnaire us e d  in making this investiga­
t i on was a l ist of 24 areas of preparation usually 
incl ude d somewhere in the cour se of study for administra­
tors . The list , abstracted from readings in the fiel d ,  
incl ude d those areas most frequent ly l i s t e d .  Tho se 
receiving que stionnaires were asked to rate each of the 
areas for two things . The rel at ive importanc e t o  the 
superint endency was to have been their first consi deration , 
and their second was to have been a sel f-evaluation on 
each of the items l isted . The next series of tables ( IX ,  
X ,  XI , and XI I )  indicate the tabulated findings o f  the 
5 9  
responses rec eive d .  
Rel ative Importance to Superint endency 
Table IX deal s specifical ly wi th the ranking the 
superintendent s have given to each of the i t ems in 
connection wi th their relative importance to the super in­
tendency . It shows , in l ine with each of the areas , t he 
number o f  t imes each rat ing was receive d .  The ratings 
were , as is indi cat ed in the chart , remot e ,  minor , 
mo derat e ,  very helpful , and extremely vital . The totals  
column indicates the total number of t imes each i t em 
was rat e d .  The per cent each of the ratings was o f  the 
t o tal number of rat ings i s  shown in the per cent columns . 
Onl y  seven o f  the items were given "remo t e "  rat ings by 
any of the superintendents . Pub l ic speaking and school 
building planning eac h receive d one "remo t e "  tal ly ,  
e ducat ional ph ilosophy receive d  two , human growth and 
development and democratic admini strat ion each received 
three , research pro cedures rec eive d  four , and history of 
e ducat ion receive d a surprising 1 6 , or bet ter than 8 
per c ent of its total number of tallies . The trend toward 
a low rat ing c ontinued in history o f  e duc at ion , as it 
rec eive d  only 16 per cent of i t s  tal l ies in the c ombined 
two upper ratings . This l ow trend was al so evident wi th 
research procedures . It received the second highest number 
of "minor " ratings . 
I tem 
no . 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
1 1  
1 2  
1 8  
14 
1 5  
TABLE IX 
SUPERI NTENDENT RANKING OF THE RELATI VE IMPORTANCE OF THE 
TWENTY-FOUR AREAS OF PREPARATI ON TO THE SUPERI NTENDENCY 
lati:ng 
Very 
Remo t e  Minor Moderate help ful 
Area o f  J!reJ!ara ti on No . Pct. * No . Pct . No . Pct. No . Pet.  
Publi c  relations • • • 0 1 . s  5 2 . s 7 3  3 7 . 1 
School l aw • • • • • 0 6 s . o  3 9  1 9 . 8 9 1  4 6 . 2 
Community leadership • 0 5 2 . 6 8 8  1 6 . 8  100 5 1 . 0  
Group l eadership • • • 0 6 s . 1 80 1 5 . 4  90 4 6 . 1 
Curri culum study and 
development • • • • 0 1 . 5  2 8  1 1 . 6 90 4 5 . 5 
Evaluati on of  the 
school p rogram • • • 0 1 . 5  1 9  9 . 7 7 1  3 6 . 0  
Admini stration o f  the 
school plant • • • • 0 3 1 . 5 2 2  1 1 . 2 8 7  4 4 . 2 
Admini strati on o f  
special servi ces  • • • 0 9 4 . 6 68 34 . 7 1 1 1  5 6 . 7 
Finance and taxati on • 0 0 10 s . o  59 30 . 0  
School bui lding p lanning 1 . s  2 1 . 0  1 4  7 . 8 94 4 8 . 7 
Supervi si on o f  instruction 0 4 2 . 0  2 2  1 1 . 2  9 9  so . 3 
Hi story o f  educati on • 1 6  8 . 2 5 1  2 6. 0  9 8  so . o  2 6  1 3 . 2 
P sychology ( adjustment 
and behavi or • • • • 0 1 2  6 . 1 4 8  2 4 . 5 10 5 5 3 . 6 
Human growth and 
devel opment • • • • 3 1 . 5 1 2  6. 2 60 30 . 8  9 1  4 6 . 7 
El ementary education • 0 1 . s  2 3  1 1 . 7 9 6  4 8 . 7 
* All p ercentag e s  rounded to nearest tenth. 
Extremely 
vital 
No . Pct .  Total 
1 1 8  59 . 9  1 9 7  
61 3 1 . 0  1 9 7  
5 8  2 9 . 6 1 9 6  
69 3 5 . 4 1 9 5  
84 42 . 4  1 98 
1 0 6  5 8 . 8 1 9 7  
8 5  4 3 . 1 1 9 7  
8 4 . 0  1 9 6  
1 2 8  6 5 . 0  1 9 7  
8 2  42 . 5  1 9 3  
72 36. 5 1 9 7  
5 2 . s 1 9 6  
Sl 1 5 . 8 1 9 6  
2 9  1 4 . 8 1 9 5  
7 7  3 9 . l 1 9 7  
O'l 0 
TABLE I X  ( continued) 
1 6  Secondary education • • 0 0 2 1  10 . 5 101 50 . 5  78 39 . 0  200 
1 7  Democrati c admini strati on a 1 . 5 7 3 . 6 48 2 4 . 5 88 44 . 9  50 2 5. 5 1 9 6  
. 1 8  Gui danc e  and counseling • 0 2 1 . 0  4 3  2 1 . 8  1 1 1  56. 3 4 1  20 . 9  1 9 7  
1 9  Educ ational philosophy • 2 1 . 0  1 2 6. 1 4 3  2 1 . 8  84 42 . 7  8 6  2 8 . 4 1 9 7  
20 Teaching methods • • • 0 4 2 . 1  4 3  2 2 . 2  104 53. 5 43 2 2 . 2  1 94 
2 1 Re search p rocedure s • • 4 2 . 0 2 4  1 2 . 4 78 40 . 2  76  39. 2 1 2  6 . 2 1 94 
2 2  Engli sh (written lang . ) .  0 2 1 . 0  1 3  6 . 6 102 52 . 0  7 9  40 . 4  1 9 6  
2 3  Puhli e sp eaking • • • 1 . s  0 1 1  5. 6 10 5 53. 3 80 40 . 6  1 9 7  
2 4  Sta f f  supervi si on 
( non-certi fi cated) • • 0 4 2 . 0  4 7  2 3 . 8  9 7  49. 2 49 2 5 . 0  1 9 7  
6 1  
The item ranked of more importance than any o ther 
was finance and taxation ,  scoring 6 5  per cent of its total 
ratings in the "extremely vital" category , 30 per cent 
in "very helpful , "  and only 5 per cent in "moderate. "  
Public relations was ano ther highly regarded area, as was 
evaluation o f  the school program, administration of the 
school plant , planning o f  schoo l  buildings , and 
curriculum study . 
Self-Evaluation 
Table X deals specifically with the superintendents' 
self-evaluation in the 24 listed areas. Its calibration 
breakdown is as follows: inadequate , passable, adequate , 
very well prepared , and considered an authority . The 
"totals" column indicates the sum o f  the tallies made. 
No item received less than two "inadequate" 
tallies ; the item receiving those two marks was human 
growth and development. Those receiving the greatest 
number of " inadequate" marks were administration o f  special 
services ( 1 5) , research procedures ( 13 ) , elementary 
education ( 1 2} , curriculum study and development (10 ) ,  
and school building planning ( 1 0 ) . The item receiving the 
greatest number o f  "passable" indicatio ns was history of 
educatio n. The areas of human growth and development and 
psychology ( adjustment and behavior) , taking I ll tallies 
I tem 
no . 
1 
2 
3 
4 
· 5  
6 
7 
8 
9 
10 
1 1  
1 2  
1 3  
14 
1 5  
TABLE X 
SUPERINTENDENT VALUATI ON OF P ERSONAL ADEQUACY I N  
TWENTY-FOUR AREAS OF PREPARATI ON 
Rating 
Very well 
Inadequate P assable Adequate prep ared 
Area o f  ireiarati on No . P e t . * No . Pct.  No . Pet.  No . Pct.  
Publi c  relati ons • • • • 7 3 . 6 2 9  14. 9 89  4 3 . 3 68 3 5 . 2 
School law . • • • • • 7 3 . 6 2 8  1 4 . 4 103 52 . 8  52 2 6 . 7 
Community leadership • • 4 2 . 1 3 3  1 1 . 2 9 2  4 7 . 9 56 2 9 . 2 
Group 1 eadership • • • • 4 2 . 1  1 9  9 . 9 9 9  51 . 8  65 34. 1 
Curri culum study and 
development • • • • • 10 5. 1 36  1 8 . 6 84 4 3 . 3 61 31 . 4  
Evaluati on o f  the 
school program • • • • 5 2 . 6 2 5  1 2 . 9  101 52 . 1  59 30 . 4  
Admini stration o f  the 
school plant • • • • • 6 3 . 1 1 3  6. 7 72 36. 9 9 2  4 7 . 2 
Admini strati on o f  
sp ecial servi ces  • • • • 1 5  7 . 8 40 20. 1 107  55. 4 3 1  1 6. 1 
Finance and taxati on • • 4 2 . 1 1 1  5. 7 60 so . 9 104 5 3 . 6 
School bui l ding planning • 10 5. 1 2 1  10 . 9  9 1  4 6 . 9 60 30. 9  
Supervi sion o f  instructi on 5 2 . 6  32 1 6. 4  94 48. 4 6 1  31 . s 
Hi story o f  education • 
P sychology ( adjustment 
• 7 S . 6 63 32 . 6  98  so . a  2 5  1 3 . 0  
and behavior • • • • • 2 1 . 0  32 1 6 . 6 1 1 1  57. 5 4 7  2 4 . 4 
Human growth and 
development • • • • • 3 1 . 6 39 20. s 1 1 1  57. 8 3 7  1 9 . 3 
Elementary edu c ation • • 1 2  6 . 2 32 1 6. 4  79 40 . 7 68 35. 2 
* All p ercentages rounded to nearest tenth. 
Authority 
No . Pct .  Total 
1 . s  1 94 
s a . s 1 9 5  
7 3 . 6 1 9 2  
4 2 . 1 1 9 1  
3 1 . 6 194 
4 2 . 0  1 94 
1 2  6 . 1 1 9 5  
0 1 9 3  
1 5  7 . 7 194 
1 2  6 . 2 1 94 
2 1 . 0  1 94 
0 1 9 3  
1 . 5  1 9 3  
2 1 . 0  1 9 2  
3 1 .  5 1 94 
� 
N 
TABLE X ( continued ) 
1 6  Se condary education • • • 1 . 5  9 4 . 7 70 3 6 . a 108 5 5 . 9 5 2 . 6 1 9 3  
1 7  Demo cratic admini stration • 1 . s  2 6  1 3 . 5 8 6  44 . 6  7 4  3 8 . 3 6 3 . 1 1 9 3  
1 8  Gui dance and c ounsel ing . • 5 2 . 6 28 1 4 . 4  8 5  4 3 . 8 72 3 7 . 1 4 2 . 1 1 94 
1 9  Educati onal phi l o sophy • • 6 3 . 1 2 7  1 3 . 9 9 9  51 . 0  5 6  2 8 . 9 6 3 . 1 1 94 
20 Teaching methods • • • • 3 1 . 6 30 1 5. 6 100 52 . 1 54 2 8 . 1 5 2 . 6 1 9 2 
2 1  Re search procedure s • • . 1 3 6 . 7 59 30 . 4  9 3  4 7 . 9 2 8  1 4 . 5 1 . s  1 94 
2 2  Engl i sh (written l ang . ) . • 5 2 . 6 3 3  1 7 . 0  9 3  4 7 . 9 5 6  2 8 . 9 7 3 . 6 1 9 4  
2 3  Publ i c  sp eaking • • • • 6 3 . 1 4 1  2 1 . 0  7 9  40 . s 64 32 . 8  5 2 . 6 1 9 5  
24 Sta f f  sup ervi si on (non- ce rti fi cated • • • 5 2 . 6 1 8  9 . 3 9 9  51 . 0  68 3 5 . 0 4 2 . 1 1 94 
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api e c e  in t h e  "ade quat e "  cat egory , were t h e  top-rat ed 
i t em s  there . In the "very wel l prepar e d " section , 
s econdary education , and financ e and t axat ion rat ed highe s t  
wi th 108 and 104 respe c t ively .  
A s  e duc ati onal l eaders o f  their communi t i e s , the 
superint endent s rat ed t hems elves as author i t i e s  in these 
ar eas in a surpri s ingly few number of ins tanc e s . Only 
15 men cons i dere d  themselve s  author i t i e s  in financ e and 
taxat ion and only 12 each in admini s trat i on of the scho o l  
plant and school buil ding planning . The s e  were the 
highest number of top ratings received by any area o f  
preparat ion . Such vital areas as pub l i c  relat ions , 
res earch proce dure s ,  human growth and devel opment , and 
supervi sion of instruc t ion rece ived two or l e s s  "authority " 
tal l i e s  apiec e .  
Compared Valuat i ons 
Tab l e  XI indicates s ome very significant relat i ons 
be tween the val ue rat ings the superintendent s had pla c e d  
o n  the 24 areas o f  preparation a n d  t he ir s e l f-evaluat i ons 
on the same it em s . In the fir s t  group o f  c o l umns t o  the 
right of the l i s t e d  areas of preparat ion are l ocat e d  the 
ranking , the to t al weight e d  re spons e s , and the average 
we ight ed response the superint endent s had placed on the 
24 areas . In the second group o f  co lumns similar l i s t s  
I t em 
no. 
1 
2 
a 
4 
5 
6 
7 
8 
9 
10 
1 1  
1 2  
1 3  
1 4  
1 5  
TABLE XI 
COMPARI SON OF SUPERINTENDENT VALUE 
RATI NG AND SELF-EVALUATI ON I N  THE 
TWENTY-FOUR ARE.AS OF PREPARATI ON 
Relative value to 
SUJ!erintendenc1 
Total Ive .  
Area o f  J!reJ!a.rati on Rank w. r. * w. r. 
Publ i c relations • • • • • 1 8 9 9  4 . 5 6  
Scho ol l aw • • • • • • • 1 3  798 4 . 0 5  
Community leadership • • • 1 2  7 9 9  4 . 0 5  
Group l eadership • • • • • 1 4 . 5 781 4 . 0 1 
Curri culum study and 
devel opment • • • • • • 5 8 4 6  4 . 2 9  
Evaluation of the 
s chool program • • • • • s 8 78 4 . 4 6  
Admini strati on o f  the 
school plant • 
Admini strati on of 
• • • • • 6 . 5 845 4 . 2 9  
sp e c i al servi c e s  • • • • • 2 2  70 6 S . 60 
Finance and taxati on • • • 2 893 4 . 5 3  
School buil ding p lanning • • 8 . 5 840 4 . 2 8  
Sup ervi si on o f  instruction • 10 8 30 4 . 2 1  
Hi story o f  education • • • 2 4  5 4 6  2 . 78 
P sychol ogy ( adjustment 
and behavior • • • • • • 20 747 3 . 8 1  
Human growth and 
devel opment • • • • • • 2 1  7 1 6  S . 6 7  
El ementary educati on • • • a . 5 840 4 . 2 6  
Self evaluation 
o f  J!re�aration 
otal Ive .  
Rank w. r. w. r .  
9 . 5 61 5 a. i s  
1 3  60 5  s . 10 
1 9  5 9 1  3 . 60 
8 620 3 . 2 5  
1 7  5 9 3  S . 0 6  
9 . 5 6 1 5  3 . 1 7  
3 6 7 3  S . 4 5  
2 2  540 2 . 80 
1 70 3 3 . 62 
6 62 5 s . 2 2  
1 5 . 5 599 3 . 0 9 
2 4  520 2 . 69 
1 8  592 a. 0 1 
2 1  569 2 . 9 5 
1 5 . 5 599 3 . 0 9  a.> � 
TABLE XI ( continued ) 
1 6  Secondary education • • • • 1 1  8 2 7  4 . 2 4  2 685 3 . 5 5  
1 7  Democrati c admini stration • • 1 8  761 3 . 88 4 637 a . so 
1 8  Gui dance and counsel ing • • 1 4 . 5 781 S . 9 6  7 624 S . 2 7  
1 9  Educational phi l osophy • • • 1 9  749 s . eo 1 1  6 1 1  3 . 1 5  
20 Teaching methods • • • • • 1 7  7 6 3  S . 9 8  2 0  588 3 . 0 6  
2 1  Re search proc edures • • • • 2 3  648 S . 3 4 2 3  52 7 2 . 12 
2 2  Engl i sh ( written l ang . ) • • 6 . 5 845 4 . 3 1  1 2  60 9  s . 14 
2 3  Publ i c  sp eaking • • • • • 4 8 54 4 . 3 3  14 604 s . 10 
2 4  Staf f  sup ervi si on 
(non-certi fi cated) • • • • 1 6  780 3 . 9 6  5 680 3 . 2 5  
TOTAL 1 8 , 9 7 2  4 . 0 3  1 4 , 674 3 . 1 6  
are loc ated i n  refe rence to the ad mi ni strato r s' self­
ev alu ation on the 24 are as . 
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It will be no ted that public rel ation s w as ranked 
fi r s t  in i mpo rtance of the i te m s, ye t i t  f all s to the 
rel a tively low rate of 9. 5 when traced to the self­
e valu ation colu mn . Li s ted fi r s t  in the p re paration of 
supe rin tenden t s  i s  fin ance and t axation, wi th seco nd pl ace 
going to second ary educ ation and t hi rd to ad mini s t ration 
of the school pl an t .  Cl ai med by the supe rin tende nt s to be 
thei r fou r th highe s t  are a of p reparation of tho se li s ted 
w as de moc rati c ad mini s tration, ye t i t s  rel ative v alue to 
the supe ri ntendency w as ranked a s  18 . Hi s to ry of 
educ ation re main s the lowe s t  rated i te m  i n  bo t h  valu a tion s, 
wi th re se arch p rocedure s ju s t  one pl ace above i t . The 
ad mini s tration of speci al se rvice s  and hu man g row th and 
de velopmen t are the nex t two i n  line . 
In te re s tingly e nough, the to tal ave rage weigh ted 
re spon se fo r the rel ative v alue to the supe ri ntendency 
of all i tems li s ted w as ne arly one w hole poin t hig he r th an 
the co rre spondi ng to tal o n  self -e valu ation s .  
T able XII, in effec t, summari ze s T able s IX and X, 
showing the rel ati ve t ally c alib ration s be tween the two 
v al uation are as .  The c hart indic a te s  t hat the t rend w as 
fo r the supe ri ntende nt s to rate themselve s le s s  well 
p rep ared in an are a  than that are a' s i mpo r t ance . 
T A BLE XII 
C OMPARISON OF TA LLY C ALI BRATIONS FOR DEXiREE 
OF IMPORT AN CE AND LE VEL OF PREPARAT ION 
INDICATE D ON ALL A REAS OF 
PRE PARAT ION L ISTE D 
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How Import ant How well prep ared 
Rating No . Pct . Rati ng No . Pct . 
Remote 
Mi nor 
Moder ate 
Ver y  helpful 
Extremel y  
v alu able 
Tot al 
* 
31 . 7  
1 70 3 . 5  
875 1 8 . 0  
2261 46 . 5  
1 5 21 31 . 3  
4858 1 00 . 0  
' 
' I 
' 
' 
I ' t I 
f ' t t t 
' 
I 
1 
I 
f ' ' t t 
' t 
' t 
I nade qu ate 1 46 3 . 2  
Pass able 724 1 5 . 6  
Ade qu ate 2189 47 . 2  
Ver y  well 
prep ared 1 466 31 . 6  
Considered an 
a uthor it y  144 2 . 4  
Total 4639 100 . 0  
All perc entages rounded to neares t te nt h. 
Eve n t houg h man y  superi nte nde nts did not r ate all 
ite ms , any item r ate d w as recorded . T her e were 1 97 us able 
retur ns o n  t his section. 
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V .  PERSONAL CHARACTERISTICS 
As was described in Chapt er III , the result s  of 
this section , because of a typographical error , were not 
al together val i d .  However , t he bas is for comparis on 
provi ded is still significant for thi s  study .  Those traits 
l isted in the original questi onnaire and on Tabl e XIII 
were abstracted  from readings in administrative textbo oks , 
yearbooks , and journal s .  The breakdown of these figures 
by district size provi ded a basis for analysis . 
The first trait l i sted on the tabl e , "unusual 
understanding of peopl e , "  was rat ed , if no t first , at l east 
very consi stently high by all breakdown groups . In the 
"total " group it was rate d  fir s t . In the two largest 
di strict size cat egories it was rated first . In the 
1 , 000 through 4 , 999 enrol lment cali brat ion it was second 
plac e only to  "abil ity to plan and organiz e . "  The peopl e 
in the smal lest dis tric ts consi dered it second in value to 
"abil ity to direct and coordinat e , "  a trai t that had in 
the larger districts  been c onsi dere d just above the mean . 
However , as the di stric ts grew smal l er this trait , "ability 
to direc t and coordinate , n  increased in value rating , 
pro gressing through 5 . 5 ,  4 ,  4 ,  4 ,  1 . 5 ,  and l 
respec tively . The men in the 500 through 999 cal ibration 
were in agreement with the smal ler group , but they 
TABLE XIII 
RESPECTIVE RANKINGS OF THE TEN PERSONAL CHARACTERI STI C S  
Ranking 
All di stri cts 10 1000-UJ! 9 1 9 99- 51000 4 1 999-1 .000 999- 500 4 99-0 
� IO 2 s:; Ol 2 � IO 2 Ol (I) * IO <D IO CD 
1 (I) Ill • � <D IO • � CD IO • 
j 
CD IO • 
j 
(I) IQ • 
j 
(I) I'll • 
• a o .... • El 0 .... • 151 0 .... • 151 0 .... • s 0 .... • a o .... 0 •l""I .Cl Q pt 0 •l'"l ,.q 0 0 •l'"l ,.q 0 0 •!'"I .Cl 0 0 •l""I ,.q 0 c "'"'  .Cl 0 
Trait p::; z .... 0 i::i.. z .... C) i::i.. z .... o � Pl!; .... 0 � Z +» o � Z +»  o � 
Unusual un-
derstanding 
o f  p eopl e  • • •  1 1062 1 5. 2  1 52 1 9 . S 1 9 3  1 4 . 8  2 3 1 9  14 . 8  1 .  5 2 68 1 5 . 3 2 3 30 1 5 . 2 
Abil i ty to 
plan and 
organi ze • • • •  2 101 7 1 4 . 6 7 2 7  10 . 0  5 78 1 2 . 4 1 322  1 5 . 0 3 2 6 5  1 5. 1 3 32 5 1 4 . 9 
Abil i ty to 
direct and 
coordinate • •  3 9 9 6  14. 3 5. 5 2 8  10. 4 4 8 1  1 2 . 9 4 2 8 5  1 3 . 3 1 . 5 2 68 1 5. 3 1 334 1 5. 4 
Ability t o  
see whol e 
�i c ture • • • • •  4 9 1 7  1 3 . 1 3 . 5 32 1 1 . 9 2 8 6  1 3 . 7 3 2 9 3  1 3. 6 4 2 2 5  1 2 . 8 4 2 8 1  1 2 . 9  
ell de fined 
goal s and 
value s • • • • • •  5 748 10. 7 2 35  1 3 . 0  3 8 2  1 3 . 0  5 2 3 1  10 . 7 5 1 79 10 . 2  5 2 2 1  10 . 2 
Sensi tivity 
to cause-
e f fect 
relation • • • • 6 61 3 8 . 8 3 . 5 32 1 1 . 9 6 7 3  1 1 . 6 6 1 8 5  8 . 6 6 1 3 6  7 . 8 6 1 8 7  8 . 6 
* All p ercentages rounded to neare st tenth. O'l 
a; 
TABLE XI I I  ( continued) 
Above aver-
age intel-
ligence • • • • • 7 480 6. 9 s. s 28 10 . 4  7 . S 88 6 . 1 8 1 39 6. 5 8 1 1 7  6 . 7 7 1 58 7 . 3 
Adap tabi l i ty 
to high pre s-
sure j ob • • • •  8 447 6. 5 9 . 5 1 2  4 . 5 9 42 6. 7 7 141 6. 6 7 1% S 7. 0 8 1 2 9  5 . 9 
Verve for 
l eadership • •  9 397  s. 7 9 . 5 1 2  4 . 5 7 . 5 38 6. 1 9 1 88 6. 4 9 9 3  S. 4 9 1 1 6  s. s 
Questi oning 
mind • • • • • • • •  10 294  4 . 2 8 1 1  4 . 1 10 1 7  2 . 1 10 9 7  4. 5 10 7 7  4 . 4 10 9 2  4 . 3 
TOTAL 69 71 100 . 0  2 69 100. 0 628 100. 0 2 1 50 100. 0 1 751 100. 0 2 1 73 100 . 0  
c onsi dered the two traits to be of equal value . The 
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trai t "above average intel ligenc e "  ranged be tween a 5 . 5  
rece ived from the 1 0 , 000 and above di stric ts to an 8 rat ing 
from two middle-sized groups . 
It was interest ing to no te that the rather 
scholarly characteristic of a " questioning mind " was put 
into a consistently low rating of' 10 . The only group to 
give i t  a higher consi derat ion was the 10 , 000 and above 
group , where it was ranked 8 .  The inclus ive trait "verve 
for leadership "  ranged from a high of 7 . 5  by the 5 ,000 
through 9 , 999 group to a rather steady low of 9 in all 
o ther groups exc ept the 10 , 000 and above category , which 
rated it  an even lower 9 . 5 .  
The vari ous break down el ements were in near agree­
ment with the exception of the rather nonc onforming group 
o f  superint endent s from the di stricts of 10 , 000 and above 
scho ol enrollment . Their near c onsensus is typified in 
the "all di stricts " classification . 
VI . SUPERINTENDENTS ' COURSE RECOMMENDATIONS 
It woul d seem apropos for final c onsideration in 
this discus sion to investigat e the superint endent s '  own 
recommendat ions for what shoul d b e  inc l uded in a cours e 
of study for pro spect ive admini strators . Found then in 
Table XIV , listed in the order of frequency o f  selec t ion , 
I tem 
no . 
1 .  
2 .  
3 .  
4 .  
s .  
6.  
1 .  
8 .  
9 .  
10 . 
1 1 .  
1 2 .  
1 3 .  
1 4 .  
1 5. 
TABLE nv 
SUPERINTENDENTS' RECOMMKNDAn ON FOR SUBJECTS 
TO BE I NCLUDED I N  A COURSE OF STUDY 
FOR SCHOOL ADMINI ST.RATORS 
NUiDlier NUDlber Niiililier NWllber 
o f  o f  o f  o f  
first second thi rd fourth 
Subj ect choi ces  cho i c e s  choi c e s  choi ces  
Finance • • • • • • • • •  56 2 9  20 14 
General Adm.ini-
stration • • • • • • • •  2 2  1 6  1 6  7 
Curri culum • • • • • • 10 1 8  1 8  2 5  
Public  
Relations • • • • • •  10 1 5  1 4  10 
P sychology , 
General • • • • • • • •  9 1 5  1 3 8 
Engli sh • • • • • • • • •  20 7 5 8 
General 
Methods • • • • • • • •  1 5  6 6 5 
Philo sophy • • • • • •  5 9 7 1 1  
Gui dance & 
Counseling • • • • •  2 8 7 10 
Pro fe ssional 
Relations • • • • • •  3 4 6 8 
School Law • • • • • •  4 4 7 7 
P sychology , 
Other • • • • • • • • • •  3 9 1 5 
Mathemati cs • • • • •  4 7 2 1 
Sup ervi sion • • • • •  1 4 9 8 
General Soci al 
Sci ence • • • • • • • •  3 4 7 3 
NUDlber 
o f  Total 
fi fth weighted 
choices  re!?J?onses 
1 4  4 9 8  
1 3 249  
5 2 31 
1 3  1 8 5  
8 1 66 
8 1 62 
9 1 42 
7 1 1 7  
6 90 
6 7 6  
6 7 5  
2 66  
6 64 
7 61 
3 61 "'1 0 
TABLE XIV (continued )  
!6. speech • • • • • • • • • • •  1 4 6 5 5 g4 
1 7 .  El ementary 
Education • • • • • • •  s 2 8 l 2 51 
1 8 .  Hi story • • • • • • • • • •  2 4 5 4 3 50 
1 9. School 
Building s • • • • • • •  0 3 2 7 1 2  4 4  
20 . Secondary 
Educat i on • • • • • • •  0 4 a 7 4 43 
21 . Sociology • • • • • • • •  3 2 2 4 1 38 
2 2 .  Sci ence • • • • • • • • • •  0 2 4 4 6 34 
2 3. Sub j ect Fi el d .  
Language Arts • • •  4 0 2 0 3 2 6  
2 4. Economi c s  • • • • • • • •  2 1 2 2 l 2 5  
2 5 .  School 
Org ani za ti on • • • •  1 1 2 3 2 2 3  
2 6 .  Reading • • • • • • • • • •  2 0 0 2 0 1 4  
2 7 .  Human Relati ons • •  0 1 2 1 0 1 2  
28.  Research • • • • • • • • •  0 1 1 1 2 11 
2 9 .  P ol i ti cal Sci ence 0 1 1 2 0 10 
ao . Tests & 
Mea surements • • • •  0 2 0 1 0 10 
31 . Journali sm • • • • • • •  0 0 2 2 0 10 
32 . Stati sti c s  • • • • • • •  2 0 0 0 0 10 
as.  Humaniti e s  • • • • • • •  1 0 0 1 2 9 
34. Sp elling • • • • • • • • •  0 1 0 1 0 6 
TABLE XIV ( continued )  
3 5 .  Anthrop ol ogy • • •  0 1 0 0 0 4 
3 6 .  I n- service • • • • •  0 0 1 0 1 4 
3 7 .  Busine s s  
Admini strati on 0 0 1 0 1 4 
38 . Audio-Vi sual • • •  0 0 1 0 0 3 
3 9 .  Student 
Relati ons • • • • •  0 0 0 1 1 3 
40 . Juni or High 
Educat i on • • • • •  0 0 1 0 0 3 
4 1 .  Foreign 
Language • • • • • •  0 0 0 2 1 3 
4 2 . Practi cal 
Teaching • • • • • •  0 0 1 0 0 3 
4 3 .  Physi cal 
Educati on • • • • •  0 0 0 1 0 2 
44 . Custodial • • • • • •  0 0 0 1 0 2 
4 5 .  Sale s • • • • • • • • • •  0 0 0 1 0 2 
4 6 .  Evaluation o f  
School Program 0 0 0 0 1 1 
4 7 .  Transportation. 0 0 0 0 1 1 
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are the r es ponse s  o f  the c o o perating a dm i ni s t rators to the 
que s t i o n , "What woul d you rec ommend as the five mo s t  
i mportant subj e c t s , in order o f  their impo r t anc e , for the 
pre p arat i on o f  s chool a dmini s t rators ? "  A few o f  the 
r emarks rece iv e d  i n  answer to this query indica t e d  
s ce p t i c ism o.f i t s  relati ve val u e . "Too pe dagog i c al , "  
" de pe nds on indivi dual d ifferenc e s " typ i fy the very few 
unfavorable r emarks . On the whol e  the r e s pondent s 
indi c at e d  a z eal t o  promo t e  the c o ur s e s  they deemed mo s t  
d e s irab l e .  
The r e sponse s  were we i gh t e d  for compi l at i o n  
purpo s e s  ac cordin5 t o  the foll owing s c al e :  five po i nt s 
for a number one indi c at ion , four point s for a number two , 
t hr e e  point s for a thir d  place ranking , two point s  for a 
fourth , and one poi nt for a f i ft h  pl ac e cho ic e .  
In the extr eme right hand c o l umn are l is t e d  t h e  
t o tal wei ght e d  re s ponses , whi c h  i nc lude a f e w  pert i nent 
fac t s  for di scus s i o n .  As t he i r  f i r s t  plac e rec omm endat i on 
t he r e spondent s s e l ec t ed a s tu dy o f  financ e , variously 
de scribed a s  s c ho o l  f inanc e , f inanc e and t axa t i o n , and 
plain financ e . It wil l b e  no t e d  that i t  r e c eived twi c e  
the number o f  t o t a l  t al l i e s  a s  i t s  near e s t  c o mpe t i t or , 
g eneral admini s trat i on .  It al s o  rec eived the gre a t e s t  
number o f  first , s econd , thir d , and fi f t h  pl ac e  mark s , 
b e i ng o verwhelmingly rec ommended for first c onsi derat i o n .  
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The third plac e  s e l ection , curriculum , fo ll owed c l o s e l y  
b eh ind general administrat ion . Fal l ing into fourth plac e 
was pub lic relat ions . It shoul d al s o  b e  no t e d here that 
the t erm "human relat ions " ( i t em 27 ) coul d in some 
ins t anc e s  be c oupl e d  with publ i c  relat i ons . �urther 
emphasis on thi s general area of deal ing wi th people i s  
evi dent i n  the t erms pro fe s s i onal relat ions ( i t em 10 ) ; 
student relat ions ( it em 39 ) ; psychol ogy , general ( i t em 5 ) ; 
psychol ogy , other ( it em 12) ; an d gui dance and couns el ing 
( i t em 9) . The t erm "psycho logy , o ther " was used to 
incorporat e al l psycho l ogy l i s t ings other t han general 
p sycho l ogy ; the s e  inc l uded human growth and devel opment , 
psychol ogy of adj us tment , and s everal o ther spec ial i z e d  
areas . Schoo l  l aw was l i s t e d  in the surpris ingly l ow 
posit ion o f  el eventh , wi th only 75 wei gh t e d  point s .  A 
we ight ing of only 44 point s was given t o  a cour s e  in s choo l 
bui l ding .  Apparently the sch o o l  buil ding b o om has no t 
reach e d  many of the smal l er di strict s .  I t ems 30 and 
b e l ow were the one and two choice i t ems t hat help point out 
the great divers i ty of opinion hel d by superint endent s .  
One i s  we l l  reminded of t he communicat ion ski l l s  r e quire d 
of the superint endent , i f  he no t e s  the Engl i sh ( i t em 6 )  
an d speech ( i t em 16 ) l i st ings . Al s o  worthy of cons i derat ion 
wer e  the many and diverse sugge s t i ons for c our ses in the 
o ther more academ ic fiel ds of hi s t ory , mathemat i c s , s c i enc e , 
social studies , and research . 
VII .  SUMMARY 
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It is not al together surprising to find the wi de 
val uation variat ions conc erning the relat ive value 
superintendents place on their backgrounds to their 
present posi t ion when not ing the remarkably broad di spl ay 
o f  reported personal , academic , and exper iential 
backgrounds . Even so , they have al so illus trated at least 
the germ of consensus in some areas . Typical of their 
higher agreement areas were the urgency exhibited for 
training in the fiel ds of school finance , general 
a dministration , curriculum , and public relations ; the 
great val ue placed by those who had hel d assistant 
superintendent , supervisory teacher , and high school 
principal positions upon those j obs ; the low val ue placed 
on such subjec t s  as history of e ducat ion,  research 
pro cedure s ,  administrat ion of spec ial services , and human 
growth and development ; the relatively l ow rat ing given 
by superintendent s to their own proficiency in 24 areas 
of preparation generally c onsi dered important to 
administrators ; and the import ance of having the pers onal 
trait of an "unusual understanding of people . "  In al l 
the s e  there was general agreement . 
Typical of the diverse backgrounds ment ioned above 
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were t h e  40 year age spread ; the 35 year spread as 
superint endent s ;  the 33 year spread hol ding the cre dent ial ; 
t h e  34 year spread for the pre sent po s i t i on hel d ;  the 
38 year spread r epor t e d  as the last ye ar in s chool ; the 
97 different c o l leges and universi t i e s  l i s t e d  as having 
been att ende d ; the 37 di f ferent maj ors and minors o f  
respondent s ; the 31 different ar eas l i s t e d  a s  the stronge st 
f i e l ds of preparat ion ; the 1 5  d i fferent types o f  degrees 
hel d ;  and the 15 dif ferent type s of e ducat i onal j ob s  
hel d .  
CHAPI'ER V I  
SUMMARY , LDHTATIONS ,  CONCLUSION S , 
AND IMPLICATIONS 
I .  SUMMARY 
The purpo s e s  of this study were ( 1 ) t o  det ermine 
the academic and pro fes s i onal backgrounds o f  the 
s uperint endent and their relat ive value to his pre s ent 
p o s i tion , (2)  to determine what s uperintendent s woul d 
recommend t o  b e  incl uded in a c ours e  o f  s t u dy for 
pro spect ive admini strators , ( 3 )  to e s t abl i sh a value 
rat ing on a number o f  personal charac t er i s t i c s  generally 
cons i dered among the mo s t  important for a dmini s t rat ors , 
and ( 4 )  t o  c ompare the s tatus o f  the school admini s trator 
in the State o f  Washington wit h  t hat of the nat i on as a 
who l e .  
The study was l im i t ed t o  a pol l  o f  al l superin­
t enden t s  in the Stat e of Wash ington . It conc erned their 
academic preparati on in the ir undergraduate and po s t  
gradua t e  work as wel l  a s  their in- servic e training . It 
also include d  an inve s ti gat ion o f  their s e quenc e of 
pro fessional po s i t ions l eading up t o  the superinten dency . 
The study was just i fi ed ,  general ly , on the bas i s  of 
the cont inuing growth and c hanging nat ur e  of educat i o n , 
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professionalizat i on in school l eadership , and the need 
for recommendations for the improvement of the preparat ion 
of prospective administrators . 
It was a questionnaire study in which returns were 
rece ived from 201 of the 265 superint endent s in the state . 
The quest ionnaire was divided into three part s ; ( 1 ) 
general and pro fessional backgrounds ,  ( 2 )  academic back­
grounds , and ( 3 )  per sonal charac terist ics . 
Assuming that the sampl e drawn upon for the data 
obtained for compi lation i s  representat ive o f  al l 
superintendent s in the state , the fol lowing capitulat i on 
o f  the resul t s  herein described may be assumed to ho l d  
true for public school superint endent s of the Stat e of 
Washington as a whole . 
1 .  The average age o f  superintendents report ing 
was 48 . 5  years . 
2 .  No superint endent below 39 years o f  age , of 
those reporting , was administrator of a di stric t 
wi th a 5 , 000 or above school enrollment . 
3 .  Twenty-nine t o  sixty-six was the range o f  age s .  
4 .  Thirty-two per cent o f  the school dis tricts 
were below a 500 school enrollment figure . 
5 .  The average period of time spent as a 
superintendent was 1 2 . 14 year s .  
6. The average peri o d  of t ime holding the 
superint endent ' s  cre dent ial by those 
part ic ipat ing in the s t udy was 1 3 . 17 years . 
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7 .  The average per i o d  o f  t ime the s uperint endent s 
had s pent in their pre s ent pos i t ion was 6 . 22 
year s . 
8 .  The average superint endent r epor t e d  that 1 952 
was h i s  last year in a t tendance at a c ol l e ge 
or university . 
9 .  Ninety-seven c o l l eges and univer s i t i e s  were 
l i s t e d  as having been att ended by superint end­
ent s . Tho se most frequently mentioned were 
University of Washington (120 ) , Washington 
Stat e University ( 97 ) , Eas tern Washington 
Co ll ege of Educat ion ( 30 ) , Wes t ern Washington 
Co ll ege o f  Educat ion (27 ) , and Central 
Washington Co l l ege of Educat ion (20 ) . 
1 0 .  The mo s t  c ommonly l i s t e d  undergraduate maj or 
was e ducation--l i s t e d  56 t ime s . 
1 1 . The mo s t  c ommonly l i s t e d  undergraduate minor 
was physical e ducation--l i s t e d  32 t ime s . 
12 . The mo s t  commonly r epor t e d  graduat e  fiel d o f  
special i zation was e ducational admini strat i o n ,  
with a frequency o f  63 . 
13 . Educational admini s t ration was a l s o  c ommonly 
ment i oned as the " s t rongest fi el d of preparat ion , " 
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with a frequency of 45 . 
14 . Doctor ' s  degrees were hel d by only 4 per c ent 
of the superint endent s .  
1 5 .  The Master ' s  degree was hel d by seven out o f  
ten o f  the superintendents .  
1 6 .  Less than one i n  t en of the partic ipants had 
been assistant superint endent s ;  only 1 7  had 
had c entral office experienc e . 
1 7 .  The most common professional j ob route was 
teacher , principal , and superintendent . 
1 8 .  More had been high school t eachers than had 
hel d any other single e ducat ional posit ion 
leading up to the superintendency .  
1 9 .  The range in average l ength o f  time spent on a 
j ob l ea ding up to the superintendency was 2 
years for thos e  who had been coll ege teacher s 
t o  5 . 56 years for those who had been 
elementary princ ipal s .  
20 . The most highly value d j obs l eading up t o  the 
superint endency , in descending order , were 
assistant superintendent and supervising t eacher 
( equal ranking ) , high school princ ipal , 
assistant princ ipal , el ementary princ ipal , and 
j unior high scho o l  principal . 
21 . It was reported more valuabl e t o  have been a 
high school t eacher- coach than t o  have been 
a r egular high school t eacher . 
22 . The el ementary school t each ing po siti on was 
the mos t highly val ue d o f  the ful l t ime 
t eaching j o b s . 
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23 . Publ ic rel a t i ons , financ e and t axat ion , 
evaluat ion of the school program , and pub l i c  
speaking were rat e d , in that order , as m o s t  
important o f  t h e  24 areas of preparation 
l i s t ed . 
24 . Hi story o f  e ducat ion , res earch procedures ,  
admini stration o f  special s ervic e s , and human 
growth and development , in asc ending order , 
were l is t e d  the l east important of the 24 
areas . They were ranked i denti cally in the 
superint endent s '  eval uat ion o f  their own 
prepara t i on . 
25 . Tho s e  areas of th e 24 l is t e d  in which t he 
superint endents fel t b e s t  prepare d  were , in 
order , fi nanc e and taxat ion , s ec ondary 
e ducation , admini s t rat ion of the scho o l  pl ant , 
and democrat ic admini s trat ion . 
26 . In the total fi gur e s  for th e 24 areas of 
preparat ion , the superint endents ranked 
them s el ve s  ( on a scal e o f  1 - 5 )  nearly one 
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full point l ower than the corresponding ranking 
for the degree o f  importance o f  the items t o  
the superintendency .  
27 . The mo st i•portant personal characteristic of 
the 10 listed was "unusual understanding o f  
peopl e . "  The l east important was " questioning 
mind . " 
28 . In an open-end response , the five subjects 
listed by superintendent s as mo st important to 
a cours e  of study in admini stration were : 
finance , general admini strat ion , curriculum , 
publ ic relat ions , and general psycho logy , in 
that order . 
II . LIMITATIONS 
Quest ionnaire studies such as the one described in 
this paper are always open to c ertain quest ions concerning 
the lack of strict control s  on the sample ,  subjec ting them 
to , among other things , the possible momentary whims o f  
t he respondent . Also , the pos si bility always remains that 
the returns from the small per cent of peopl e who di d no t 
fill out que sti onnaires c oul d in some way skew the 
result s  obt aine d .  
Another quest ion t o  consi der woul d be that i n  this 
part icular study only the areas of professional preparat ion 
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of the superint endent s came under scrut iny . It may have 
been wel l  to examine other areas that coul d  have been 
cons i dered of importance , such as family background or 
work experi ence o ther than t hat which was relate d  t o  
education , but t ime c onsi derations di d not permit inclusion 
o f  these areas . 
Sinc e no effort was made to cro s s-check any of t he 
respondents ' repl ies , rel iance had t o  be pl ac e d  on the 
data as they were . It wil l  be noted , in c onnection wi th 
this item , that superintendent s were asked to score them­
s elves on a self-eval uation as wel l  as t o  express a 
number of opinions . 
The fac t that this study was conduc ted within one 
state probably tende d t o  give it c ertain regional 
characteristic s , in most instances deemed undes irable ;  
however , this may als o  have been one of t he strengths of 
thi s part icular investigat ion , for it  was t hi s  very 
regional charac teristic that made possible po int ing up 
c ertain contrast s  wi th the recent national study o f  a 
similar nature by the American Association of School 
Admini strat ors . 
III . CONCLUSIONS AND RECOMMENDATIONS 
In the past , t he dominant professional job s e quenc e  
o f  superintendents had been teacher-coach , princ ipal , and 
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s uperint endent . Thi s  order has b een , i n  l arge part , 
repl ac e d  by the trend t oward the route o f  t eacher , 
princ ipal , and superintendent , more o r  l es s  excluding the 
former dominanc e o f  t he ex-coach . When an opening in the 
fiel d o f  educati onal l eadership ari s e s , apparent ly the 
s choo l  boards o f  t o day l ook more and more t oward tho s e  who 
demons trate achievement in academic and human relat ion 
areas rather than t o  t ho se who creat e prowe s s  in athl e t i c  
c ompet i t i o n .  The explanation m ight al s o  l i e  i n  the fac t 
that there i s  great er c ompe t i t i on for adm i ni strative 
posit ions from the ever-increasing number o f  m en in the 
fi e l d  of e ducat i on .  
One might al s o  extrapol a t e  from the data that 
superint endent s do no t feel wel l  enough prepared for t he 
j ob s  they are carrying out , Either thi s  i s  the resul t  o f  
a hesitancy o n  their part t o  rat e  themselves highly in a 
ne c e s s ary area o f  preparat i o n  or i t  i s  a g enuine fee l ing 
of inade quacy � 
The superint endent s al s o  t en de d  t o  give the 
impr e s s i on that t heir great e s t  c onc ern was s t i l l  t o  
expedite the mat t er o f  running an office rather than t o  
give real leadership t o  a school sys t em and a c ommuni t y  
in t he more human mat t er o f  hel ping t o  give o r  receive an 
e ducat ion . Evi denc e that t ends t o  s uppor t thi s statement 
is s een in the relat ively l ow rat ing o f  s uch i t em s  a s  
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e ducatio nal phi lo so phy, hu man growth and develo pment, the 
psy c ho logy of ad ju stme nt and be havior, hi story o f  educ atio n, 
re se arch procedure s, and de mocr atic ad mi ni str atio n, a s  
we l l  as t he r at her scho lar ly c har acteri stic o f  a "que stio n­
i ng mi nd " and t he per si stent t e nde ncy o f  t he su peri nte nde nt s 
i n  t he smal ler di strict s to r ate hig hly t he "abi lity to 
direct and coordi nate . "  I ndividu al ly ,  t he sever al human 
re l atio n to pic s were a l so r anked i n  a st ar t li ng ly low 
po sition .  
T he evide nce al so tende d to i ndic ate t hat t he c lo ser 
o ne got to t he ce ntral office of a schoo l di strict i n  hi s 
e ar l y  e duc atio nal job s, the gre ater the v alue he placed 
o n  t ho se jobs i n  pre paratio n  for t he su peri ntende nc y ,  
sugge sti ng t he po s sibi lity of providi ng more ce ntr al of fice 
ex perie nce for pro spective ad mi ni str at or s .  
Fro m t he gre at diver sity of b ackgrou nd s  i ndic ated 
by su peri ntende nt s, it wou ld see m o nly logic al that a 
system be devi sed to he l p  wit h the e ar ly se lectio n of c an­
di date s so t hat the y  may h ave the benefit of t he better 
and e ar lier progra ms of pre par ation th at are i n  t he future 
for sc hoo l a dmi ni strator s .  
A l l  t he se t hi ng s  sugge st cour se s o f  actio n, many of 
which revo lve aro u nd further profe s sio na liz atio n of schoo l 
a dmini str atio n and co mpanio n feat ure s, se lec tio n, co ntro l, 
di sci pli ne , and le ader shi p. Im proveme nt not o nl y  i n  t he 
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qual ity of the professional movement is needed , but the 
act ive participation of a greater percentage of the 
qualified members would seem des irable in order to  as sur e  
c ontro l o f  the many superint endent s who woul d b e  o ffic e  
workers before e ducational l ea ders . 
IV . DlPLICATIONS 
The greatest single impl icat ion abstractable from 
this study is that not enough is known about the prepara­
tion of school admini strators , the criteria for the 
sel ect ion of candi dates , the subjects t o  be t aught , or 
the means by which they are to be t aught . Nearly every 
author read during an invest igat ion of the related 
l i terature had different views on the subjects , but their 
views were no less  diverse than the opinions of the 
respondents in this study . In the fiel d of administrat ion , 
up unt il recentl y ,  there has been a lack of strong 
direction . Al so , it i s  questionabl e that school 
administration as a whol e  ha s kept up with the rapidly 
changing pace of our time s .  
Beginning efforts have been made towar d professio n­
alization o f  school administration , but it  wil l  take 
more--a great deal more--to achieve the ambit ion of full 
pro fessional stat us . The area o f  administrator 
preparation , of course , wi ll greatly influence what is t o , 
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or what may happen in the futur e .  Only with cont inuing , 
inspired new leadership can an endeavor o f  this nature 
hope to survive . Unity must be achieve d ; direc tion must 
be achieved ; and c ontinued effort s  in research mus t be 
maintained in order to assure t hat the direction selected 
is true . For this reason there is  conc ern about the who l e  
probl em of superintendent preparat ion. Further , the men 
entrusted with the responsibility of provi ding e ducat ional 
l eadership to the many c ommunities , towns , and cities  o f  
the state and nation hol d  tremendous influenc e wi th the 
publics they are s erving. No one can afford the cost o f  
lett ing archaic o r  outmoded metho ds o r  ways of thinking 
influence the men in thes e  posit ions of l eadership . It 
wil l  require a strong profess ional organizat ion , among 
other things , to help prevent these things from develop­
ing . In or der to as sure strength in the professional 
organizat ion , great care must be taken in the s election 
and training of those who aspire toward posit ions of 
e ducational l eadership . 
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A P P E N D I C E S  
A P P E N D I X A 
AFPE�qDIX A 
{Questionnaire ) 
I . General pers onal and profe s sional background 
9 1  
1 .  What i s  yoti.r present age? ---·-·----------------
2 .  'What i s  the s chool enrollment of your present district? 
3 .  How long have you been a Guperintende�t? 
4. How long have you held superintendent ' s  credentials? 
5.  How long have you been i n  your present position? ----- - - -
6. College or univers ity background : 
S chools attended Fron: T o  Maj ors Minors Deg!ees 
7. What do you consider yo-u.r stronge s t  field of academic preparation? 
8.  1rnat would you recommend as the five nost important subj ects , in 
order of their importance,  for the preparatio::. of s chool admin­
istrators? l .  
2.  , ____________ 3 . -- -------- ----
4.  ___ . _______  ) . 
9 .  List in chronological order your sequence of professional educa­
tional positions leading up to the su:ierintendency . ( e . g. , 
elementary teacher , elementary principal , high s chool teacher­
c oach, supervisory teacher, ass ist'',nt sirperintendent , etc. ) 
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I. General pers onal and profes sional background ( continued) 
P osition How long 
H ow valuable to your 
present �osi�ion? 
I 
l ' I 
------ -- ------ ·-----T--+-: I 
I 11-
---· 
. 
I - I 
_ _  _l 
SCHOOL DISTRICT 
, i I I j I · i I I l ! 
! 
i l 
_L 
I I 
! 
I ' 
I 
II.  A cademic background 
For each item listed below 
make one check in the first 
group of columns to the right 
indicating degree of impor­
tance � a check in the 
second group of columns 
indicating how well prepared 
you feel you are as educa­
tional leader of your 
c ommunity 
Area of nrenaration 
1. Public relations 
2 .. School law 
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;grepa,red 
* 
* 
* 3 .  C ommunity leadership 
�-���--��-�-��-·�
....._� ........ -+�1---1---1o�-+�J..--"-��-""---i 
4. Group leadership 
5 .  Curriculum study and 
development 
* 
* I I I 
--------·- --------- �-----""-"....___,,___,___.....-i 
6. Evaluation of the school 
program 
7. Administration of the 
school plant 
* 
* 
------�-------- - _.,.. ..... ' -..-........ -..i.--i..---""--...l 
S. Administration of special 
services 
9. Finance and taxation 
10. School building planning 
* 
* 
I * I 
11 . Supervision of instruction j i * l I 
--
--- __
_ . 
_
_
_
_
_
_
 
...... _... _  .i..--1---.--...__....__..__ . .._ __ ......f ' ! I 
12. History of education J i * I 
--
--
�--�
-
--��----
-
-----�----------f-----------.1--_._--1 
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II. Academic background ( continued ) 
" · -
I I ! I I I I I I 
13 . Psychology ( adjustment 
j and behavior) * 
14. Human growth and develop-
ment * ! 
15.  Elementary education * 
16 . Secondary education * 
I 
17 . Democratic administration * 
18 . Guidance and counseling * 
19 . Educational philosophy * 
·-
20. Teaching methods * 
·- � 
! 
21. Research procedures * 
22 .  English (written lang. ) * 
23 . Public speaking * 
21+. Staff supervis ion 
( non-certificated) * 
---· 
25. Others * 
' 
' 
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III . Pers on.al traits outline--foreed-choice tech.�ique . 
Purpose : T o  establish a value s cale of these ten important 
characteristics . 
Directions : Check the one trait in each pair that , in your 
judgment, is the raore important to the individual 
in the role of administrator . 
�Ability to plan and organize 
�Adaptability to high pres sure j ob 
__ Verve for leadership 
__ Sensi tivity to cause-effect relation 
�Questioning mind 
__ Unusual understanding of pe ople 
_,_Adaptability to high pressure 5 ob 
__ Above average intelligence 
__ Sensitivity to cause-effect relation 
�Adaptability t o  high pressure j ob 
__ Ability to direct and coordinate 
__ Well defined goals and values 
__ Verve for leadership 
__ Ability to plan and organize 
__ Ability to direct and coordinate 
__ Sensitivity to cause-effect relation 
__ Well defined goals and values 
__ Ability to plan and organize 
__ Questioning mind 
_Ability to direct and coordinate 
__ Verve for leadership 
__ Questioning mind 
�Questioning mind 
__ Sensitivity to cause-effe ct relation 
__ Verve for leadership 
__ Ability to see the whole picture 
_Well defined goals and values 
__ Ability to see the whole picture 
__ Questi oning mind 
__ Above average intelligence 
�Verve for leadership 
_ _  Ability to direct and coordinate 
__ Above average intelligence 
�Ability to plan and organize 
_Above average intelligence 
__ Ability to see the whole picture 
__ Well defined goels and values 
�Ability to plan and organiz e  
_Questioning mind 
__ Unusual understanding of people 
__ Ability to direct and coordinate 
__ Ability to plan and organize 
__ Well defined goals and values 
__ Adaptability to high pressure j ob 
_Adaptability to high pressure j ob 
__ Ability to direct and coordinate 
__ Above average intelligence 
__ Unusual lL.�ders tanding of people 
�Ability to see the whole picture 
�Sensitivity to cause-effect relation 
_Abilit:l to direct and coordinate 
_Ability to see the whole picture 
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III . Personal traits outline ( continued ) 
_Ability to see the whole picture 
_Unusual understanding of people 
_sensitivity to cause-effect relation 
�Unusual understanding of people 
__ Adaptability to high pressure j ob 
__ Verve for leadership 
__ Verve for leadership 
__ Well defined goals and values 
_Unusual understanding of pe ople 
_Adaptability to high pressure j ob 
__ Ability to plan and organize 
__ Sensitivity to cause-effect relation 
__ Questioning mind 
_Well defined goals and values 
__ Questioning mind 
__ Ability to see the whole picture 
__ Adaptability to high pressure j ob 
__ Questioning mind 
__ Verve for leadership 
__ Above average intelligence 
�Verve for leadership 
__ Unusual understanding of people 
_Ability to see the whole picture 
__ Adaptability to high pressure j ob 
�Above average intelligence 
�Well defined goals and values 
__ Ability to see the whole picture 
__ Ability to plan and organize 
_Well defined goals and values 
__ unusual understanding of people 
�Above average intelligence 
�Sensitivity to cause-effect relation 
�Above average intelligence 
�Ability to direct and coordinate 
_Ability to plan and organiz e  
�Unusual understanding of people 
�Ability to direct and ·coordinate 
�Unusual understanding of people 
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APPENDIX A 
(Original letter accompanying questionnaire) 
Box 860, c . w . c . E .  
Ellensburg, Washington 
March 31, 1960 
(M:r. Superintendent) 
(Address ) 
(C ity) 
(Dear s ir ; ) 
As you probably are aware , the current year-book of the A . A . S . A . , 
The Am.eriQ&ll School SuperintendenQy, provides us with an excellent status 
s tudy of the su!)erintendency on a nation-wide bas i s . The enclosed 
questionnaire is the means by which I am attempting to conduct a s imilar 
study on a state-wide bas is . In order to make this study pos s ible I 
must solicit your aid in gathering the required data. Each s chool 
district superintendent in the state is being sent a copy of this question­
nair e .  I appre ciate the demands that are constantly being made o n  your 
time . However, you as a superintendent are the only one c apable of 
providing this information, and I have made a sincere effort t o  frame 
the questions s o  they would require only concis e ,  short ansYers or s imply 
checks to indicate your preferences .  
The purpose s  of the s tudy ar e  ( 1 )  to determine the academic and 
professional backgrounds o:f the superintendents and their relative value 
to his present position, (2) to determine what the superintendents would 
recommend to be included in a course of study for prospective administra­
tors , (3 )  to establish a value rating on a number of personal character­
i stics that are generally cons idered among the most io.porta..11.t for 
adminis trators , and (4) to compare the status of the s choo l  adl'l.inistrator 
in the State of Washington to those in the nation as a whole . 
This is to be a Masters ' the s is study. It has been approved 
by the graduate committee at Central WashL;.gton C ollege of Education con­
sisting of Dr. Ernest L. Muzzall , Dr. Emil E. Samuels on, Mr. E. K .  
Erickson and Dr . Dohn A. Miller . It als o has the s·nonsors hin of S . I . R . S .  
( S chool Information and Resear ch Service ) and, in oi:-der t o  obtain optimum 
results, Hr. McGlade and his board of trustees are encouraging all super­
intendents to respond . 
It is hoped that you will be completely frank in filling out 
your ques tionnaire , as only the compiled results will be published . All 
individual returns will be held in strict confidence . The reason for 
requesting your name is to give ne a basis for a follow up on the return 
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Original letter ( continued) 
of the questionnaires .  If you wish to assure yoursel.:f of complete 
anonymity, feel free to clip the portion of the ques tionnaire calling for 
your name and return it by separate envelope . 
Your prompt and thoughtf'ul cooperation in filling out and 
returning the questionnaire will be greatly appreciated. 
Sincerely yours , 
APPENDIX A 
(Follow-up letter ) 
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713 East 6th Avenue 
Ellensburg, Washington 
June 29, 1960 
Within the past three months each s chool district superintendent 
in the State of Washington was sent a copy of the questionnaire enclosed 
with this letter. If for some reason the original questi onnaire did not 
reach you or if, in the meantime , it has been misplaced , this copy is being 
sent so that you will have an opportunity to part.icipate in this s tudy. 
As you probably are aware ,  there has recently been cons iderable 
national attention given to the preparatioi1 of s chool administrators . The 
enclosed questionnaire is the means by which I am attempting to conduct a 
s imilar study on a state-wide basis . In order to make this study pos s ible 
I must s olicit your aid in gathering the required data. I appreciate the 
demands that are constantly being made on your time . However, you as a 
superintendent are the only one capable of providing this information , 
and I have made a s incere effort t o  frame the ques ti ons s o  they require 
only concise , short answers or sir1ply checks to indicate your preferences . 
The purposes of the study are (1)  to determine the academic 
and profes sional backgrounds of the superintendents and thei r  relative 
value to his pre sent position, (2) to determine what the superintendents 
would recom.mend to be included in a course of study for prospe ctive 
administrators , (3 ) to establish a value rating on a number of personal 
characteristics that are generally considered among the mos t important for 
administrators , and (4) to compare the status of the s chool administrator 
in the State of Washington to those in the nation as a whole . 
This is a Masters ' thesis study. It has been approved by the 
graduate committee at Central Washington College of Education , consisting 
of Dr. Ernest L. Muzzal l ,  Dr . Emil E .  Samuelson, Mr .  Ed K. Erickson and 
Dr. Dohn A. Miller.  It also has the snonsorshiu of S . I . H. . S .  (School 
Information and Res e arch Service ) and, - in order� to obtain optimum results , 
Mr. }.foGlade and his board of trustees are encouraging all superintendents 
to respond .  
It i s  hoped that you will be completely fr:rnk in fill ing out 
your questionnaire , as only the compiled results 'Will be published . Your 
name is requested only for follow-up purposes . If you wish to as sure your­
s elf of complete anonymity, clip the portion of the questionnaire calling 
for your name and return it by separate envelope . If you have already 
returned the original questionnaire , please disregard this letter. 
Your prompt and thoughtful cooperation in filling out and 
returning the questionnaire will be greatly �ppreciated. 
Sincerely yours , 
1 0 0 1 2 1  
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APPENDIX B 
(Washington S tate University letter ) 
STATE COLLOOE OF WASHINGTON P ULLMAN, WASHDIGTON 
Mr. James R .  Nelson 
713 - 6th Ave . E .  
Ellensburg, Wash. 
Dear Mr. Nelson: 
Summer Session 
July 20, 1960 
Your letter of July 17 has been handed me s ince I am responsible 
for the preparation of the yearly Kellogg report . 
I am sending you two pages from last year ' s  report which lists the 
studies which we have completed over the ye�.rs our program has been in 
operation. To this should be added our recent studies ,  as follows : 
16. Eltopia School District Study 
17. Franklin County School Population Study ( high School age ) 
18. A Comparison of Beliefs Held by Washington Public School 
Administrators and School Board Chairmen on Factors 
Influencing Educational Administration. Doctoral The s is 
by Gerald Reed. 
19 . An Alanysis ( s ic . )  of Pers onnel Policies of School Districts 
in the State of Washington . Doctoral Thesis by Fred Esvelt .  
20. A Study of Factors Influencing Superintendents • Salaries . 
21 . An Analysis and Evaluation of Adults ' Knowledge of Public 
School Matters .  Doctoral Thesis by William Davis.  
22 . The Development of School District S elf-Evaluat:Lon 
Procedures Basic to Long-Range Pla.Il.nine. Doctoral Thesis 
underway by Robert Woodroof. 
All of these , with summaries,  will be included in our report which 
covers the year ending August 31, 1960. This report will be ready for 
distribution in September. If you would like a cop;;r I shall be glad to 
send one . 
Sincerely yours , 
( Signed) Albert D .  Waterman 
Albert D .  Waterman 
As sistant Director 
Kellogg Project 
APPENDIX B 
(Kellogg data) 
C. 11aj or Emphasis for the Year 1958 - 59 
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Kellogg team activities during the current yea:r reflect a close 
working relationship between college personnel, school administrators , 
and s chool directors . �I.any of these activities were a continuation of 
plans designed to operate over a period of yea:rs . In general, they may 
be grouped as follows : 
1 .  Working in the area o f  administrative self-evaluation . 
2. C o�sultant service t o  s chool administrators and s chool directors . 
3 .  Attending and participating in conferences concerned with the 
administration of public education. 
4. Working with the Washington State Superintendents • Association . 
5 .  Working with the Washington State School Directors • Ass ociation 
6 .  Individual and C ooperative research proj ects . 
D .  Related Studies 
During the years in which the Kellogg project has been operating , 
graduate students in educational administration have initiated or com-
pleted the following related s tudies : 
1 .  "Administrative Techniques for the Improvement o f  Instruction in the 
Public Schools of Washington . ff  
2 . "Warden C ommUi."lity Education Survey, St2.tistical Results and 
Summary C onclus ions . "  
3 .  "A Study of Future School Development in Eltopia, Washington . 11 
4. "An Analysis of Critical Education Problens in the C olUtilbia Basin . ti 
5 .  "Analysis of the Othello Camr:luni ty Educational Survey . "  
Kellogg data ( continued )  
6 .  
7.  
8. 
9.  
10 . 
11. 
llThe Feasibility of a Four-Year C onununity C ollege i.:.'1. the C olumbia 
Basin . 11 
"Identification and Analysis of School Administrative Problell!B in 
Rapidly Developing S chool Districts in the Columbia Basin . "  
"An Analys is of Asses sment Practice in the C olumbia Basin for the 
Purpose of Predicting Property Tax Revenues . "  
" Implications of a C ommunity Attitudes Survey for the Development 
of Educational Specifications for a New High School in Lower Crab 
Creek. 11 
"The Feasibility of Establishing a Junior College in the North 
Central Part of the C olumbia Bas in . 11 
"The Develonment of Evaluative Criteria for Successful School 
Ad�.inistration . "  
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12 .  »The History and Development of the Long Range Plan 
S chool District . "  
the Bellevue 
13 . "A Reorientation of the Long Range Educational Plan in Bellevue , 
Washington . ff  
14. "A School Plant Facilities Plan for the Connell S chool District, 
Washi�gton . "  
15 . "A Study to Determine the School Population in the Low·er Crab Creek 
School District at C ompletion of Agricultu'!'al Deve lopment . " 
As in the past it has been neces s ary for this cooperative project t o  
emphasize to s cho ol groups that its function is not to nl3.ke o r  even 
recommend decisions that rest �ith local s chool boards . The provision of 
requested initial rese arch, the development of the various techniques of 
presentatio� and community organizatio�, and consultation s ervices in 
in-service situations , remain the scope o: the maj or efforts of the 
Proj ect Study . 
APPEiWIX B 
(Letter about Kellogg Foundation) 
UNIVERSITY OF OR.EGON 
S chool of Education 
Eugene , Oregon 
Mr. James R. Nelson 
713 6th Avenue Eas t  
Ellensburg, Washington 
Dear Nr. Nelson: 
July 21, 1960 
Your letter to Dean Jacobson regarding the research in 
s chool administration carried on through grants by the 
Kellogg Foundation has be en referred to me for answer. No 
COilll)lete and comprehensive report has been made available 
on all of the activities in s chool administration initiated 
through grants by the Kellogg Foundation. However, for 
your purposes,  I t,hink you would find the book entitled, 
Studies in School Administration, A Report on the Co­
operative Program in Educational A.dmL:.istration" , by Hollis 
A. )loore , Jr . ,  very helpful . This volume was published by 
the American Association of S chool Adwinistrators in 1957. 
I am sure you could receive a copy by writing to AASA. 
DEl' i lr 
Very truly yours , 
(Signed) Donald E.  T ope 
Donald E .  Tope 
Profeasor of Education 
1 04 
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APPENDIX C 
(Authorization for endorsement) 
SCHOOL INFORMATION AND RESEARCH SERVICE 
for Washington Public S chools 
309 County-City Building - Seattle 4, Washington 
Telephone MAin 2-5900, Ext .  li-35 
Mr .  James R. Nelson 
Box 860 
Central Washington C ollege of Education 
Ellensburg, Washington 
Dear Jim: 
March 22, 1960 
1 06 
I am pleased to report that your questionnaire study was approved by the 
Board of Trustees in meeting Friday. 
In your introductory statement or covering letter you are authorized to 
say in effe ct that the Board of Trustees of S chool Information and 
Research Service approved your questionnaire study after care£ul con­
s ide ration and in orde r to s e cure optimum results superintendents are 
encouraged to respond. 
I trust I may hold the copy of your revised study as \-1ell as the original 
prospectus . If you need these materials ,  however, I will send them to 
you with the understanding that other copies will be sent to us . 
All good wishes to you as you pro ceed i� your study. 
CAMcG: AG  
cc : Dr . Ernest L .  Muzzall 
Sincerely yours 
(Signed) Chas . A. McGlade 
Charles A. McGlade 
Director 
A P P E N D I X  D 
TABl.E 
SUPERINTENDENT SEIF-EVALUATION IN TWENTY -
A l l  Distric s 0 - 499 
Item No. Total Ave . * No . Total Ave-. 
No Area o f  Res • W .. R. "' \f W . R. R • 
L. Publ i c  re lat ions . . . . . . . . .. .. , 191 615 3 .. 22 194 3,23 
2 ,  School law . . . . . . . . . . .. . . . . . .  191. 605 3 .. 17 185 3 .os 
3 ,  Community leadership • • • • • • •  188 591 3 •. 14 187 3 , 11 
4 .  Group leadershiP• • • • • • • • • • •  187 620 3 . 31 199 3 .. 32 
s .  Curriculum study and 
deve lopment . . . . .. . . . . . . . . .... . .  190 593 3 •. 12 60 192 3 . 20 
6 .  Evaluation o f  the 
scho o l  program . . . . . . . .. . . . .  •· 190 615 3 . 24 60 200 3 . 38 
7 .  Administrati on o f . the 
school plant • • • • • • • • • • • • • • •  19li. 673 ii;l3 60 2 1 1  3. 52 
s .  Administration o f  
spe cial services • • • • • • • • • • • 189 540 2 . 86 60 I65 2.,75 
9 .,.. Finance and taxation • • • • • • • 190 703 3.10 60 2 13 3 ,.55 
10, Schooli bui lding planning .... . 190 625 3 . 29 59 174 2•'95 
11. Supervision of instruct ion , 190 599 3 .. 15 60 199 3 , 3 2  
12, History of education . . . . . .... 189 520 2 . 75 59 167 2 . 83 
13 .  Psychology ( adjus tment 
and behavior ) • • • • • • • • • • • • • • 189 592 3 . 13 59 192 3 . 27 
14. Human growth and 
deve lopment . . . . . . .. . . . . . . . . . 189 569 :s . 01 60 185 3 , 08 
15. Elementary e ducation • • • • • • •  190 599 3 , 15 60 191 3.18 
16 .. Secondary education .. . . . . . . .  189 685 3 .62 59 213 3 , 6 1  
17 . Democrati c  administration • •  189 637 3 .37 59 202 3 ,42 
IB .  Guidance and counseling • • • •  190 624 3 , 28 59 199 3 , 37 
1 9 .  Educational phi lo sophy . . . . ... 190 6 1 1  3 .2 2  60 187 3 . 1 1  
20. Teaching methods • • • • • • • • • • •  188 588 3 . 13 58 191 3 .29 
2 1 .  Research procedures • • • • • • • •  190 527 2 . 77 60 166 2 . 77 
22 . English ( written lang . ) • • • • .  : llO 609 3 , 20 60 2 17 3 . 57 
23 . Publ i c  speaking • • • • • • • • • • • • · 191 604 3 . 16 60 191 3 . 16 
24 .. Staff supervision • • • • • • • •• •  190 630 3 . 32 60 198 3 . 30 
�non-eertificated2 
Totals 4551 1 4, 579 3 ,20 1432 4618 :s . 22 
•we ighted responses 
' * All percentages rounded to nearest hundredth 
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-!:! 
FOUR AREAS OF PREPARATION BY DISTRICT SIZE 
- 999 1 , 000 - 4 , 99 9  5 t 000 - 9 , 99 9  
No . Total Ave . No • . . No . Tota 
Res • W.R. * W.R. • W.R. W . R .  Resp. W . R .  
� 150 3 . 12 � 1 92 . 20 1 44 155 3 . 10 186 3 . 10 15 49 3 . 27 6 23 3 . 8 3 
50 152 3 . 04 183 3 . 15 1 5  4 7  3 . 13 5 17 3 . 40 
49 155 3 . 16 188 3 . 2 4 14 47 3 . 3 6 6 25 4 . 17 
50 1 52 3 . 04 59 176 2 . 98 15 44 2 . 93 6 2 2  3 . 6 7 
50 159 3 . 18 59 177 3 . 00 1 5  48 3 . 20 6 2 0  3 . 3 3 
50 175 3 . 50 6 0  2 1 1  3 . 52 15 4 5  3 . oo 6 24 4 . 00 
48 134 2 . 79 60 172 2 . 87 15 43 2 . 87 6 1 9  3 . 17 
50 181 3 . 62 59 220 3 . 73 1 5  5 7  3 . 80 6 25 4 . 17 
50 165 3 . 30 60 200 3 . 3 3 1 5  5 3  3 . 53 6 2 5  4 . 1 7 
50 155 3 . 10 5 9  1 7 6  2 . 98 15 43 2 . 87 6 19 3 . 17 
50 132 2 . 64 59 154 2 . 6 1  15 42 2 . 80 6 1 8  3 . 00 
50 153 3 . 06 59 176 2 . 98 llJ 47 3 . 13 6 18 3 . 00 
4 9  147 3 . 00 60 170 2 . 83 14 40 2 . 8 6 6 2 1  3 . 50 
5 0  155 3 . 10 5 9  184 3 . 13 15 41 2 . 7 3 6 20 3 . 33 
50 178 3 . 56 59 2 12 3 . 59 15 51 3 . 40 6 2 3  3 . 83 
50 162 3 . 24 5 9  196 3 . 3 2 15 49 3 . 27 6 22 3 . 6 7 
5 0  16 1 3 . 22 60 190 3 . 17 15 46 3 . 07 6 22 3 . 67 
49 151 3 . 08 60 1 9 0  3 . 1 7 15 55 3 . 67 6 2 1  3 . 50 
5 0  150 3 . 00 5 9  174 2 . 93 15 48 3 . 20 6 19 3 . 17 
50 1 3 1  2 . 62 59 165 2 . 80 15 40 2 . 67 6 19 3 . 17 
50 158 3 . 16 59 162 2 . 74 15 46 3 . 07 6 2 2  3 . 67 
50 148 2 . 96 60 191 3 . 18 15 46 3 . 07 6 22 3 . 6 7 
50 168 3 . 36 59 193 2 . 2 7  15 44 2 . 93 6 2 1  3 . 50 
-1195 3733 3 . 12 1423 443 8 3 . 12 358 1 1 1 5  3 . 11 143 5 1 0  3 . 56 
TABLE 
SUPERINTENDENT EVALUATION OF TWENTY -
A l l  Districts . 0 - 499 
ltem No . Total Ave ,. * * No .  Total W.R. 
No Area o f  e arat icim es W R * w R ,  Res • W .  R. Ave 
1 ,  Public re lati ons • • • •  � • • • • •  195 899 4 , 56 63 293 4 . 65 
2. Schoo l law• • • • • • • • • • • • • • • •  195 / 798 4.05 63 267 4, 24 
3 ,  Communi ty leadership • • • • • •  195 799 4.05 63 248 3 .,94 
4. ·Group leadership • • • • • • • • • •  194 781 4 . 01 63 225 3 . 57 
5 .  Curriculum study and 
' 
deve lopment • • • • • • • • • • • • • • •  194 846 4 . 29 63 271 4 . 30 
6 .  Evaluat ion of the 
school program:. • • • • •  • · •  • • • •  195 878 4 . 46 63 283 4. 49 
7 .  Adminstration o f  the 
sehoo l plant • • • • • • • • • • • • • •  195 845 4. 29 63 274 4 . 35 
8 .  Admiilistration o f  
special servi c e s • • • • • • • • • • 194 706 3 , 60 63 220 3 . 49 
a .. Finance and taxation • • • • • •  195 893 4. 53 63 277 4 , 40 
: 10, School bui lding planning • •  194 840 4, 28 62 260 4 . 19 
1 1 .  Supervision o f  instruction 195 830 4, 2 1  63 274 4, 35 
12 . History of education • • • • • • 194 846 2 . 78 63 163 2 . 59 
13 . Psychology ( adjustment 
and behavior ) • • • • • • • • • • • • • 194 747 3 . 81 63 243 3 ,. 86 
14. Human growth and 
deve lopment • • • • • • • • • • • • • • •  193 716 3 , 67 63 223 3 . 54 
15, Elementary educat ion • • • • •  , 195 '-'••o 4 . 26 63 272 4 , 33 
1 6 .  Secondary education • • • • • •  , 193 827 4, 24 62 263 4 ,25 
17. Democratic administration, 194 761 3 , 88 63 244 3 ,87 
18, Counseling ann guidanc e  • • •  195 781 3 , 96 63 255 4, 05 
1 9 ,  Educa:tionail phi losophy. , • •  195 749 3 ,80 63 225 3 . 57 
20, Teaching methods • • • • • • • • • •  195 763 3 , 98 63 237 3 . 76 
21. Research prodedures ci • • • • • •  192 648 3 , 34 63 202 3 , 21 
22, English ( written lang . ) • •  , 194 845 4 , 3 11 63 268 4.25 
23 , Public speaking• • • • • • • • • • • 195 854 4 . 33 63 261 4 . 14 
24 . Staff supervision 
( non-cert ificated) • • • • • • • •  195 780 3 . 96 63 251 3 . 98 
Totals 4665 181 972 4107 1510 5999 3 . 97 
•weighted responses 
* *All percentages rounded to. , nearest hundredth 
1 1 0  
fVI 
feUB ARE.AS OF PREPARATION BY DISTRICT SIZE 
1 000 - 5 000 - 9 9 
Ko . No . No . 
Res • W.R. w,.,R. Res • W . R. W . R .  Resp . 
5 1  230 4 . 5 1 60 277 4 . 65 1 • 
5 1  200 3 . 92 60 251 4� 18 1 5  5 5  3 . 67 6 22 3 . 67 
5 1  209 4 . 10 60 242 4 • 03 1 5  7 4 . 47 6 3 0  5 . 00 
5 1  2 0 1  3 . 94 60 260 4 . 33 1 4  3 4 . 50 6 28 4 . 67 
50 2 18 4 . 3 6 60 2 6 0  4 . 33 1 5  , 'I  4 . 40 6 27 4 . 50 
5 1  223 4 . 37 60 2 7 1  4 . 52 1 5  2 1  4 . 73 6 27 4 . 50 
5 1  225 4 . 4 1 60 264 4 . 40 1 5  5 5  3 . 67 6 2 4  4. oo 
2CD 1 7 9  3 . 56 60 228 3 . 80 1 5  54 3 , 60 6 2 2  3 . 67 
5 1  238 4 . 67 60 277 4 . 62 1 5  70 4,. 67 6 28 4 . 67 
,51 2 2 1  4 . 33 6 0  2 65 3 . 42 1 5  6 4  4 . 27 6 2 7  4 . 50 
5 1  2 07 4 . 06 60 255 4 . 25 1 5  6 4  4 . 27 6 2 6  4 . 33 
5 1  135 2 . 65 59 1 7 5  2 . 97 1 5  1a 2 , 80 6 1 9  3 . 17 
5 1  194 3 . 80 59 229 3 . 88 1 5  57 3 . 8 0  6 2 2  3 . 67 
5(1) 185 3 . 70 60 230 3 . 83 14 52 3 , 7 1 6 24 4 ., 00 
5 1  2 13 4 . 18 60 262 11 . 37 1 5  6 4  4 . 27 6 2 5  4 . 17 
5 1  2 1 6  4 . 23 5 9  256 4 . 34 1 5  63 4. 2 0  6 2 4  4 , 00 
5 1  1 98 3 . 88 59 227 3 . 85 1 5  63 4 . 20 6 2 5  4 . 17 
5 1  1 9 9  3 . 90 60 242 4 . 03 15 58 3 . 8 7 6 2 4  4 . 00 
5 1  196 3 . 84 60 233 3 . 88 15 6 5  4 . 33 6 27 4 . 50 
5 1  1 97 3 . 8 6  6 0  240 4 . 00 15 5 9  3 . 93 6 2 5  4 . 17 
50 162 3 . 24 58 208 3 . 59 15 52 3 . 47 6 2 4  3 . 67 
5 1  2 19 4. 29 59 262 4 . 44 1 5  66 4 � 40 6 27 4 , 50 
5 1  223 4 . 37 60 266 4 . 43 15 65 4 . 33 6 2 6  4 . 33 
51 206 4 . 04 60 2 47 4 . 1 2  1 5  5 3  3 . 53 6 20 3 . 33 
- 12 20 4894 4:10 1  1433 5889 41 1 1  358 1458 4 1 07 144 594 4 . 1 2  
TABIE 
SUPERINTENDENT SEIF-EVAllJATION IN TWENTY -
39 
Item Nu 
No . w. R • Res onses 
1. Public re lations • • • •  •· • • • •  • 28 85 
2 •. School la•• • • • • • • • • • • · · · � •  28 81 
3. Community leadership • • • • • • 28 84 
4. Gro!IP lltadershiP• • • • • • • • • •  28 91 
5 .  Curriculum study and 
deve lopment • • • • • • • • • • • • • • •  28 80 2 . 86 
� Evaluation of the 
schoo l  progra•• • • • • • • • • • • •  28 86 3 . 07 
7 .  AdmiJi:i.strat ion o f  the 
s choo l plant • • • • • • • • • • • • • • . 28 96 3 . 43 
8 .  Administration of 
special services • • • • • • • · ·� 28 77 2 .. 75 
9 , Finance and taxation • • • • • •  28 93 3 ,.32 
lo. Schocd bui lding planning. •  28 77 2 . 75 
1 1 ,  Supervision o f  instruction • •  27 88 3 , 26 
12. History o f  education • • • • • •  27 70 2 . 59 
13 . Psycho logy ( adjustment 
and behavior ) • • • • • •  � • • • •  • • ·  27 86 3 . 18 
14. Human growth and 
deve lopment • • • • • • • • • • • • • • •  28 84 3 , 00  
15,. Eliementary e ducation• • • • • •  28 84 3 ,. 00 
16 . Secondary educatiai • • • • • • •  28 104 3 . 7 1  
1 7 .  Demo cratic administration, 28 86 3 , 07 
18, Guidance and counseling. , ,  28 88 3 , 14 
19, Educat ional phi lbsophy • • • •  28 83 2. 96 
20. Teaching methods • • • • • • • • •  , 27 88 3 .. M 
2 1 .  Research procedures • • • • • •  , 28 77 : a•is 
22 . English ( wro tten lang, ) • •  , 28 83 2 • 96 
23 . Pub lic speaking • • • •  •·• • • • • • 28 86 3 . 07 
24 . Staff sipervision 
( non-certi ficated ) • • • • • • • •  27 85 3 , 15 
Totals 667 2042 3 . 06 
* Weighted responses 
**All percentages rounded to nearest hundredth 
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!ill. 
FOUR AREAS OF PREPARATION BY AGE GROUP 
Tota:J, Average 
onses W R • Res onses w. R 
• R. w R .  
7 9  259 76 229 42 3 . 50 
79 243 7 6  240 4 1  3 . 42 
79 241 3 . 05 75 229 3 . 05 37 3 . 08 
79 263 3 . 33 72 260 3 . 14 40 3 . 33 
79 257 3 . 25 75 2:J.9 2 . 92 12 37 3 . 08 
79 251 3 . 18 75 240 3 . 20 12 38 3 . 17 
7 9  268 3 . 39 76 �66 3 . 50 12 43 3 . 58 
78 221 2 . 83 75 206 2 . 75 12 3 6  3 . 00 
79 293 3 . 7 1 76 273 3 . 59 12 44 3 . 67 
78 254 3 . 20 76 254 3 . 34 12 40 3 . 33 
79 240 3 . 04 76 234 3 . 08 12 37 3 . 08 
7 9  2 14 2 . 7 1  75 202 2 . 69 12 34 2 . 83 
78 241 3 . 09 76 229 3 . 01 12 36 3 . 00 
79 232 2 . 94 74 216 2 . 92 11 37 3 . 36 
79 247 3 . 15 7 5  233 3 . 11 12 35 2 . 92 
79 272 3 . 53 76 264 3 . 47 12 45 3 . 75 
77 272 3 . 53 76 252 3 . 32 12 37 3 . 08 
79 262 3 . 32 75 240 3 . 20 12 38 3 . 17 
78 250 3 . 2 1 76 234 3 . 08 12 44 3 . 67 
78 239 3 . 06 75 221 2 . 95 12 40 3 . 3 3 
78 236 3 . 03 76 202 2 . 66 12 3 1  2 . 58 
78 251 3 . 22 76 235 3 . 09 12 40 3 . 33 
7 9  252 3 . 19 76 226 2 . 97 12 40 3 . 33 
7 9  258 3 . 27 76 249 3 . 28 12 38 3 . 17 
1885 6016 3 . 19 1810 5615 3 . 10 287 930 3 . 24 
TAB IE 
SUPERINTENDENT EVAUJATION OF TWENTY -
-39 
Item Average Nu 
No Area o f  Res onses w. R. • ' w. R. • •  Res 
1 ,  Public re lat ion• • • • • • • • • • •  29 13 1 4 , 52 
2 .  School law • • • • • • • • • • •. • • • •  • 29 123 4 , 24 
3 . Community leadership • • • •  , ,  29 119 4 , 10 
4 , Group leadershiPo • • • • • • • • •  29 124 4. 28 
5 .  Curriculum study and 
deve lopment • • • • • • • • • • • • • • •  29 118 4 , 67 
6 .  Evaluatilm of the 
schoo l program• • • • • • • • • • • •  29 128 4 . 41 
7 .  Administration of the 
school plant • • • • • • • • • • • • • •  29 131 4 . 52 
8 .  Administration of 
special services • • • • • • • • • •  29 102 3 , 52 
9 .  Finance and taxation • • • • • •  29 138 4 , 76 
10, �hool building planning • •  29 124 4 , 28 
1 1 ,  Supervis ion o f  instruc t i on .  2 9  120 4 , 1. 
12 .  History o f  e ducati on • • • • • •  29 73 2 . 52 
13 . Psycho logy ( adjustment 
and behavi or ) • • • • • • • • • • • • • 29 109 3 . 76 
14 . Human growth and 
development . • •  • • • • • •. • • • •. •  , 29 98 3 ,38 
1 5 .  Elementary education • • • • • • 29 125 4 , 3 1  
16 , Secondary education • • • • • • • 29 125 4 .. 31 
1 7 ,  Democratic administratio�, 29 110 3 , 7 9  
18.,. Guidance and couse ling• • • •  29 110 3 ,79 
19. Educationall phi losophy• • • •  29 109 3 , 76 
20. Teaching methode • • • • •  • • . •· • 28 106 3 , 78 
21. Research procedures • • • • • • • 29 94 3 , 24 
22 . English ( wrotten lang , ) • • •  29 124 4 , 28 
23, Public speaking • • • • • • • · •  • • •  29 131 4 . 52 
24 . t•aft · supervision 
( non-certificated ) • • • • • • • •  29 121 4 . 17 
Tota Is 695 2793 4. 02 
* Wdighted responses 
* * All percentages rounded to nearest hundredth 
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XVIII 
FOUR AREAS OF PREPARATION BY AGE GROUP 
4 . 01 
7 9  347 4 . 39 7 7  329 4 . 27 12 52 4 . 33 
79 361 4 . 57 7 7  334 4 . 34 12 55 4 . 58 
79 337 4 . 27 77 328 4 . 26 12 59 4 . 08 
7 8  28 1 3 . 60 77 279 3 . 62 12 44 3 . G7 
79 349 4 . 42 77 350 4 . 54 12 56 4 . 67 
78 330 4. 23 77 334 4 . 34 12 52 4 . 33 
79 337 4 . 27 77 326 4 . 23 12 47 3 . 92 
79 2 18 2 . 76 76 223 2 . 93 12 32 2 . 67 
78 3 01 3 . 86 7 7  2 95 3 . 83 12 42 3 . 50 
77 296 3 . 84 77 282 3 . 66 1 1  40 3 . 64 
7 9  343 4 . 34 77 324 4 . 21 12 48 4 . 00 
78 332 4 . 26 77 322 4 . 18 12 48 4 . 00 
7 8  298 3 . 77 77 305 3 . 96 12 48 4 . 00 
79 3 18 4 . 02 77 308 4 . 00 12 45 3 . 75 
79 290 3 . 67 77 303 3 . 93 12 47 3 . 92 
78 3 14 4 . 03 76 299 3 . 93 12 44 3 . 67 
76 252 3 . 32 77 264 3 . 43 12 38 3 . 17 
7 8  3 88 4 . 33 77 332 4 . : n  12 51 4 . 25 
7 9  344 4 . 3 5 77 329 4 . 27 12 50 4 . 17 
7 9  3 13 4 . 35 77 :so• 3 . 95 12 42 3 . 50 
1884 7655 4 . 06 1844 7444 4 . 04 287 1 13 0  3 . 94 
